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Children with incarcerated parent are among the most vulnerable groups in society. 
However, this group of children is usually overlooked by policy makers, service 
providers, researchers and the public. This study examines the experiences and 
interpretations of children with incarcerated parent in the Chinese context, with the 
investigation focusing on both their problematic characteristics and strengths. 
The study was conducted in an NGO in Tianjin, China. A total of five cases were 
selected for data collection. Through extensive fieldwork of various types, including 
spending one month to fully participate in the children's daily lives, participant 
observation, formal and informal interviewing and documentary review, useful data 
were collected, analyzed and interpreted. 
Firstly it was found that parental incarceration was usually twisted with other various 
adversities, such as poverty, family discord, and child neglect. These adversities 
might relate to or serve as children's problematic characteristics. In this study 
children's problematic characteristics were categorized into external and internal 
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aspects. For example, children's internal problematic characteristics included sense of 
insecurity, disorder eating, emotional problems, stealing and so forth. 
Furthermore, based on the strength perspective, both external strengths and internal 
strengths were identified in children themselves and their environment. For instance, 
external strengths included support from family and relative systems, peers, and so 
forth, while internal strength presented as insight, talent, industry, sense of purpose 
and future, and so forth. 
Finally, based on research findings, implications for the development of the Sun 
Village as a professional institution, social work practice for children with 
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Chapter One: Introduction 
When the criminaljustice system rushes in sending people to prison in the name of the 
whole society, the number of children with an incarcerated parent (CIP) is considerable. 
These innocent children are punishedjust as their parents—parents are sentenced tojail, 
while children are sentenced to be separated from their parents, suffering social stigma, 
living miserable lives. These children are referred as the "orphans of justice" (Shaw 
1992), the "forgotten victims" of crime (Matthews 1983) and the "Cinderella of 
penology" (Shaw 1987). Unfortunately, however, there is almost a knowledge vacuum 
of this group of children in China. There are both subjective and objective reasons. 
Firstly, according to some researchers (Johnston, 1995a; Kampfner, 1995; Zhu & Zhu, 
2008), most families of CIPs tend to keep secret about parental incarceration from 
others, fearing social stigma. In addition, policy makers, researchers and the public 
fail to pay enough attention to this group of children. Thus, these children are 
struggling on the margin of falling through the cracks, their voices, however, are 
submerged by the mighty torrent of the elaborated and harmonic sonata of social 
progress. This is what is referred to as the silent struggle of CIPs. 
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1.1 Research Backgrounds 
s 
1.1.1 General Information 
According to the survey conducted by the Ministry of Justice, People's Republic of 
China (MJPRC) (2005), there were 1.56 million prisoners in China and 30% ofthem 
are parents of minors by the end of 2005. It was reported that more than 600,000 
minor children in China had experienced the imprisonment of at least a parent in that 
year. Based on this survey, there were seven important characteristics of this group of 
children. 
(1) Most CIPs and their families suffered financial problems. 45.9% of the 
respondents reported that their children were living in a plight and had no access 
to social security. Moreover, 25% of them said that they had no information about 
the living conditions of their children. 
(2) The problem of school dropout of CIPs was serious. According to the survey, the 
dropout rate of CIPs was 13.1%, which was rather high compared with the 




(3) The phenomenon of vagabondage and mendicancy was noteworthy. According to 
the survey 2.5% percent of CIPs were vagabonding and begging in society. 
However it should be noted that 25% of the incarcerated parents did not have any 
information about their own children's situations. 
(4) Juvenile delinquency of CIPs should be paid special attention. 1.2% of CIPs were 
reported to have criminal records. Moreover 9.4% of parents reported that they 
were not sure whether their children had committed a crime or not. 
(5) It was hard to promote communication between CIPs and their parents. According 
to the survey, more than 50% of incarcerated parents had never met with their 
own children during incarceration. 
(6) Most CIPs had no access to social assistance or services. According to the survey, 
94.8% of CIPs reported they had never received social assistance or services in 
any forms. 
(7) CIPs might suffer from multiple family disasters. According to this survey, more 
than 12% of CIPs experienced both of their parents being incarcerated. Moreover, 
more than 30% of families of prisoners had experienced a family break-up due to 
divorce (25%) or death of spouse (5.1%). 
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1.1.2 Policies and regulations related to children with incarcerated parent in 
China 
The fundamental laws about CIPs include the Law of People's Republic of China on 
the Protection ofMinors, General Principles of the Civil Law of People's Republic of 
China, and Law on Prevention of Juvenile Delinquency. However these laws were 
promulgated in the 1980s and 1990s. The applicability of these is decreasing with the 
further development of the society. Furthermore, these laws are too general and lack 
operability. Therefore the contributions that they can make to the protection of CIPs 
are rather limited. 
ln the Interim Procedures on the Management of Social Welfare Institutions (1999) 
and the Interim Procedures on the Management of Family Foster Care (2003) that 
involve the definition of orphan, CIPs are not included in the purview of orphan, 
meaning this group of children has no access to certain social welfare services that are 
provided to orphans. In January 2006 six ministries including Steering Group against 
Juvenile Delinquency of Central Committee for Comprehensive Management of 
Social Security, Ministry of Civil Affairs and Ministry of Justice jointly issued the 




(Circular). In this circular, it states that "civil affairs department of all levels should 
formulate policies about children with incarcerated parent at different aspects, such as 
foster, custody, education and administer", and "according to specific situations 
various assistant methods including subsistence allowance, assistance for household 
in hardship, foster family care and so forth." It is the first national governmental 
policy about CIPs and it is the first time that CIPs are covered by social assistance. 
Therefore the year of 2006 could be viewed as a watershed of the development of 
regulation and policy on CIPs. 
In March 2006, the Opinion about Strengthening Assistance Work toward Orphans 
(Opinion) was issued by 15 state ministries and committees, including the Ministry of 
Civil Affairs, Ministry of Justice, Ministry of Education and so forth, ln the 
"Opinion", CIPs were subsumed in the working range of orphan assistance, which 
was a breakthrough in the development of policy about CIPs. However, it should be 
pointed out that these two policies only serve as guidelines of the assistance work. 
There is no specific implementing regulation to define responsibilities and actions 
among different departments and organizations. Moreover, the developmental lag of 
the child welfare system, both in policy and practice, also restrained the 
implementation of these policies. 
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1.1.3 Voluntary and Professional Experience 
In the autumn of2005, I became a volunteer in a non-governmental organization, Sun 
Village, which took care of CIPs exclusively. It was the first time that I came in 
contact with this group of children, and since then I began to pay special attention to 
this group of children who lived in miserable lives. Later, in the summer of 2007, I 
did my fieldwork for one month in the same institution making it possible for me to 
learn comprehensively about their experiences and understand their feelings, and the 
meanings that they gave to their experiences. I wanted to tell others about this group 
of children, their misfortunes and struggles, their sensitivities and toughness, their 
problems and strengths. In this study CIPs were viewed as active individuals rather 
than passive objects. 
1.2 Research Purposes and research Questions 
The purposes ofthis study include: (1) to examine the historical and living contexts of 




and (3) to explore whether these children possess or have access to certain strengths 
(e.g. individual strengths or environmental strengths). 
In order to achieve the research purposes mentioned above, three main research 
questions are presented based on previous research and theories. Each of them 
includes specified sub-questions. 
(1) What is the historical and living context of CIPs in this study? 
• What kind of lifestyle did they experience before and after parental 
incarceration? 
• What are the social circumstances of these children (e.g. institution, 
community or school)? 
• How do they view their own experiences and living environments? 
(2) What kind of problematic characteristics do ClPs and their living context have? 
Some related sub-questions are listed as follows: 
• What problematic characteristics do children have (e.g. emotional or 
behavioral problems)? 
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• What problematic characteristics exist in their living environments, such as 
institution, community or school? This includes not only basic living and 
educational conditions but also the relationships between children and staff, 
volunteers in the institution, neighbours, classmates and teachers. 
(3) Do CIPs possess certain strengths that can buffer the negative effects of the 
adversities in their lives? If so, what strengths do they possess? 
• Do they have any personal strength, such as positive personalities, talents 
and skills? 
• To which environmental strengths, such as services, education and others, 




Chapter Two: Literature Review 
CIPs have been neglected for many years. While the correctional population grew 
rapidly and involved more and more children, researchers with various backgrounds 
and even governments began to give attention to this vulnerable group. Based mainly 
on literature published during the last 30 years, this chapter provides an overview of 
major research findings about CIPs, both in the foreign and Chinese context, and some 
related theories that can be used for explaining information and figuring out blind 
spots or limitations of previous researches. 
2.1 Children with Incarcerated Parents 
2.1.1 Definition of children with incarcerated parents 
According to the Convention on the Rights of the Child (1989), a child refers to 
"every human being below the age of eighteen years unless under the law applicable 
to the child, majority is attained earlier" (chap.l). It is quite similar to the concept of 
minor in the Chinese context, which is defmed as "citizens under the age of eighteen" 
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(Law of the People's Republic of China on the Protection of Minors, 2006, chap. 1). 
"Incarceration" is the detention of a person in prison, jail or police custody for 
suspicion or conviction of committing a crime, including death sentence with a 
two-year reprieve, life imprisonment and fixed term imprisonment (Law of the 
People's Republic of China on Prison, 1994). Thus, CIPs, in this study, refer to 
human beings below the age of eighteen years who have either one parent or both 
parents incarcerated at the present time for suspicion or conviction of committing a 
crime. 
2.2.2 Foreign Researches on CIPs 
The following section will give a brief review on foreign investigations, especially 
those conducted in the United States and the United Kingdom. 
2.2.2.1 Risks beyond parental incarceration 
CIPs usually experience a variety of risks in their daily lives, yet some ofthese risks 
are not consequences of parental incarceration, but existed before their parents went 




people in the society, even before imprisonment takes place, lt is reported that 
prisoners and their families tend to have low educational level, live in low 
socioeconomic status, and suffer from mental health problems (Baunach, 1985; Dodd 
and Hunter, 1992; Johnston, 1995; Kampfner, 1995). When compared with general 
child population, CIPs are more likely to be exposed to parental substance abuse, 
neglect, and even physical or sexual abuse (Greene et al., 2000; Johnston, 1995; 
Johnston & WaldfogeI, 2002). Murray and Farrington (2005) found that boys that 
were separated from their parents due to parental incarceration were confronted with 
more risks when compared with other boys that were separated from parents for other 
reasons, such as divorce, death, and business. 
2.2.2.2 Impacts of parental incarceration on children 
Although there are various risks in prisoners' families even before incarceration, 
seldom can children benefit from the removal of a parent through incarceration 
(Travis, & Waul, 2003). Parental incarceration will usually compound rather than 
mitigate pre-existing family problems (Hagan, & Dinovitzer, 1999). It is found that 
parental incarceration can negatively affect children's emotional, behaviour, and 
psychological development. CIPs may have problems such as depression, sleep 
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deprivation, eating and concentration problems (Kampfner 1995), running away, 
truancy and poor school grades (Myers et al., 1999), aggressive behavior, and 
withdrawal (Baunach, 1985). Moreover it is found that CIPs are more likely to 
conduct antisocial and delinquent behaviours and be incarcerated themselves at young 
ages or when growing up as adults, compared with the general population (Murray & 
Farrington, 2005; Myers et al., 1999 ； Springer, 2000); this is regarded as 
intergenerational incarceration (Seymour, 1996). For example, 48% of boys that were 
separated from their parents due to parental incarceration convicted criminal activities 
as adults, compared to 25% for boys who were separated from their parents for other 
reasons (Murray, 2007). According to Johnston (1995a), the reason lies in the fact that 
CIPs are more likely to be exposed to enduring trauma and poor living environments; 
when being excluded by mainstream society, they may be prone to involve in 
antisocial peer group, gang activities, fighting events and so on. 
However, the extent to which a child will be affected by parental incarceration 
depends on a large number of variables, meaning the impact of parental incarceration 
on children are very complicated. Murray (2005) brought four types offactors into the 




preceding the imprisonment, and direct, mediating and moderating effects following 
the imprisonment. 
Some researchers have indicated that certain aspects may have profound influences on 
impacts of parental incarceration on children. For instance, it is found that the impact 
of a mother's incarceration on a family is often more disruptive than that of a father's 
arrest and incarceration since the mother is usually their primary caregiver and children 
of incarcerated mothers are more likely to be displaced from their homes (Fishman 
1983; Bloom 1995). In addition, it is pointed out that boys may be more adversely 
affected by parental incarceration- in light of evidence that boys are more vulnerable to 
stressful changes than girls, in general (Hetherington et al. 1998). However, some 
researchers indicate that both boys and girls are equally affected by parental 
incarceration, but their modes for expressing their reactions differ. Boys are more likely 
to exhibit externalizing behaviour problems, while girls are more likely to display 
internalizing problems (Cowan et al. 1994; Cummings，Davies, & Campbell, 2000). 
According to Johnston (1995a), a child's age makes a difference when talking about 
effects of parental incarceration on children, because children have different levels of 
maturity and face different development tasks at different developmental stages. 
13 
2.2.2.3 Social stigma, shame, deception and forced silence 
Unlike children who experience separation from parents for other reasons, such as 
divorce, death, or parent being away on business, CIPs scarcely receive sympathy and 
support from others, because criminality is not a socially approved form of separation 
(Fritsch & Burkhead, 1981). Prisoners and their families, including children, always 
have to bear social discrimination and stigma. Prisoners' wives report instances in 
which they were denied housing, charged higher insurance rates and barred from 
advancement opportunities when their husband's status as a convict became known 
by others (Fishman, 1990). It is also reported that CIPs are often bullied and teased by 
others (Boswell & Wedge, 2002; Hagan, 1996; Kampfner, 1991; Sack et al., 1976). 
What makes things worse is that stigma may come from substituted caregivers. For 
example, grandparent caregivers believe their grandchildren's emotional and 
behavioural problems are more serious than the children's mothers do (Smith, et. al, 
2004). 
In fearing social stigma, caregivers tend to keep the truth from CIPs about the reason 
for parental absence. They are told of various reasons such as going to colleges, living 




al., 1976). Even when children have known the truth, they are usually not allowed to 
talk about their incarcerated parents with others, and even forbidden to mention it in 
their families, which may add to the trauma experienced by children because they can 
not express their feelings (Johnston, 1995a; Kampfner, 1995). 
There are, however, different voices in this matter. According to Johnston (1995a), 
when children's opinions are directly examined, social stigma is seen as an important 
concern of children's caregivers but is not among the concerns of the children 
themselves. Moreover, the way stigma affect CIPs may depend on how they and their 
families view the meaning of incarceration to some extent (Gabel, 1992). For 
example, stigma is not a problem in black families because of an alleged shared 
understanding that incarceration is a result of social prejudice rather than the hint that 
they have done bad things (Schneller, 1978, cited in Gabel, 1992). 
2.2.3 Chinese Research on Children with Incarcerated Parents 
Scarcely do researchers pay attention to CIPs in the Chinese context. Based on the 
China Journal Net, a search of the key words parental incarceration, incarcerated 
parents, prisoners and children are used to identify related research indexed in this 
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comprehensive data base from 1990 through April, 2010 (20 years). As a result only 
12 articles have been found, none of which appear in core journals. After consulting 
their references, only one article has been found, which means that there are 14 papers 
on CIPs (please refer to the appendix 1). Among these articles only 7 of them are 
based on empirical study, including 2 case studies focusing on the development of 
non-governmental organizations fostering CIPs. Some important research findings are 
summarized as follows: 
Compared with ordinary children, CIPs are more likely to encounter family financial 
stress, live in poor living conditions, have problems in parent-child and interpersonal 
relationships and have academic problems, such as poor academic achievement and 
high rate of dropout (Xu & Feng, 2005; Yan, et al, 2009; Zhu & Zhu, 2008), which 
are quite similar with foreign research findings. Moreover, it is also reported that this 
group ofchildren usually has to undergo discrimination and social stigma, especially 
from their classmates (Zhu & Zhu, 2008). 
Furthermore, some findings indicate that CIPs are more likely to have psychological 
and behavior problems than ordinary children or even children from divorced families, 




Feng, 2005). Compared to the norm, the personalities of CIPs are more negative in 
introversion, emotional instability, low level of socialization, and obstinacy (Bai, et al, 
2009). Impressively, however, it is reported that CIPs have stronger sense of 
independence and are more willing to share certain family responsibilities than other 
children (Yan, et al, 2009). 
2.2.4 Limitations of Previous researches and their implications 
Though not many, pervious researches have provided some precious and illuminating 
information, filling the knowledge gap on CIPs. However it should be pointed out that 
previous research inevitably has its own limitations. 
First, most researchers get information from incarcerated parents or temporary 
caregivers rather than direct contact with children (Gabel, 1992; Gaudin, & Stuphen 
1993; Johnston, 1995). However survey data indicated that since being admitted to 
prisons, more than half of parents with minor children had not seen their children both 
in foreign and Chinese context (Hariston, 2007; Ministry of Justice, 2005). If this is 
the case, how can these incarcerated parents know children's physical or emotional 
situations? Thus, it is necessary to conduct research based on children's self-reports. 
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Additionally, most researchers are inclined to focus their research interest on negative 
consequences or impacts of parental incarceration on children and spare no effort to 
explore effective interventions of what we can do to save these passive victims; this is 
based on a hypothesis that no child is immune from pressure and trauma in their lives. 
Seldom does the research concern what these children could do and even have done in 
managing these negative experiences. What they have done is impose adult 
perspectives onto children, failing to pay attention to the uniqueness and strength of 
these children. To sum up, most researchers focus on negative outcomes rather than 
the whole system in which certain problems are produced and fail to pay attention to 
children's efforts and potentials in the whole process of fighting against risks after 
parental incarceration. 
2.2 Strengths Perspective 
Strengths perspective, originating in social work practice, is gaining its prominence 
within social work research and practice. This has been applied to research of a 
variety of populations, such as those with mental illness (Rapp, 1998), abusers and 




Mowbray, 1995). According to Anderson (2003), the strengths perspective has a long 
history in social work, tracing it origins to Jane Addams' settlement-house movement 
because it promoted the "positive ideal of raising life to its highest values" (Addams, 
1902, P.23). While a relative mature perspective of social work research and practice, 
it was mainly developed by Rapp (1993, 1998) and Saleebey (1997, 2008) as a 
reaction to the predominant problem-focused model (Damage model (wolin & Wolin, 
1993), or medical model (Anderson, 2003)), which began with an exploration and 
definition of a clients' problem, and viewed these problems as illnesses or other forms 
of deficit expected change. On the contrary, strengths perspective has a belief in the 
basic goodness of humankind, a faith that no matter how unfortunate individuals are, 
strengths can be found in them and their environments. 
Strengths perspective is devoted to breaking the fascination with problems and 
pathology among professional workers and academic researchers that holds the 
supposition that the reason why clients seek help lies in that they are vulnerable, inept, 
and deficient. Rather than focusing on so called problems, pathology, and 
victimization, it advocates a different way of seeing clients, their current situations 
and environments. From the view of strengths perspective: everyone has strengths; 
every environment is full of resources; although negative events may be injurious, 
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they may also be sources of challenges and opportunities (SaIeebey, 2008). 
Accordingly, practicing from a strengths orientation, the worker should collaborate 
with clients and assist them to discover, explore, exert and make good use of their 
strengths and resources. The essentials of the strengths perspective can be found in 
Figure2.2.1. Its core value is that "in the thicket of trauma, pain, and trouble, you can 
see blooms ofhope and transformation" (Saleebey, 2008, pl). 
Figure2.2.1 Essentials of the strengths perspective (Saleebey, 2008, plO) 
P 
^ ^ Strengths ^ \ ^ 
C ^ ^ ^ ^ R 
C stands for: Competence, capacities, courage 
P stands for: Promise, possibility, positive expectations, potential 




According to Saleebey (1997), in certain contexts, almost anything can be defined as 
a strength, and strengths include not only individual qualities or attributes, but also 
interpersonal relations and resources available to individuals. To be specific, strengths 
include: what individuals have learned from their experiences, even adverse ones; 
their personal qualities, traits, and virtues; personal spirituality; community, and so on 
(Saleebey, 1997). In addition, based on the strengths perspective, it is the individuals, 
families and communities that the professional serves, that are the experts rather than 
the professional, because clients own the intimate knowledge of their situations and 
possess the most important resources (Cohen, 1999). Therefore the professional 
should collaborate with the clients (Saleebey, 2008). In practice, some guidelines for 
strengths assessment are brought out, such as using multidimensional assessment, 
avoiding cause-and-effect thinking, collaborating with clients; and it is suggested that 
assessment of strengths should include cognition, emotion, motivation, coping, and 
interpersonal five aspects (Cowger & Snively, 1997). 
Rapp's discussion on strengths perspective was mainly based on case management 
with people suffering from mental illness. "Strengths model" was the exact term 
which he adopted in his works. According to Rapp (1993), there are two assumptions 
that strengths model is based on: first of all, ‘people are successful in everyday life 
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when they use and develop their own potential and when they have access to 
resources needed to do this，（p.l46); the second assumption is that 'human behaviour 
is largely a function of the resources available to individuals' (p.l46). 
The integrated strengths model is shown in figure 2.2.2. According to Rapp (1998) 
individuals live in niches in their own lives, which include living arrangement, 
recreation, work, education, and social relationships. It is the qualities of niches that 
determine the quality of life, achievements, and other forms of outcomes of 
individuals' lives. In addition, people's strengths can be classified into two aspects: 
individual and environmental strengths. Individual strengths include aspirations, 
competencies, and confidence. Aspirations may present as desires, goals, ambitions, 
hopes and dreams. Competencies include skills, abilities, proficiencies, knowledge, 
faculties, and talents. Confidence refers to individual's positive self-regard and beliefs 
and tenacities in achieving goals. Environmental strengths include resources, social 
relations, and opportunities. Moreover, Rapp has pointed out that these three 
individual strengths could interact with each other. 
Similarly environmental strengths also include three elements: resources, social 




have access to. Social relations refer to people such as friends, family, neighbours, 
and others, and the benefits that could accrue from these relationships, such as 
emotional support, partnership, socialization and so forth. As is the case with 
individual strengths, these three environmental elements also interact with each other. 
Figure 2.2.2 Rapp's strengths model (Rapp, 1998, P.39) 
Individual Strengths Environmental Strengths 
Aspirations Resources 
^ ^ ^ ^ Niches i£^^^^^ 
Living arrangement 
Recreation 









Quality of life 
Achievement 




Based on this strengths model, Rapp (1998) has brought six principles. There are 
three of them that could be applied to general socia! work research and practice. 
Firstly, the focus of strengths model is on individual strengths rather than pathology. 
Secondly, the community is viewed as an oasis of resources. Finally, accordingly 
interventions should be based on client self-determination. Client's goals and 
aspirations should be the centrepiece of the work. 
2.3 Resilience 
The study of resilience can trace back to 1950s, which derived from the observation 
that not all individuals experiencing socio-economic adversity fail to achieve, and 
some individuals exposed to adverse conditions achieved adaptive developmental 
outcomes, and flourished in the 1970s (e.g., Garmezy, 1974; Murphy & Moriarty, 
1976; Rutter, 1979). Over the past 40 years, the studies of resilience have been 
applied on a variety of at-risk populations that were exposed to various adversities, 
such as women living in shelters (Humphreys, 2003), maltreated children (Beeghly & 
Cicchetti, 1994) however, the majority of research on resilience has focused on 




The notion ofresilience is based on two critical conditions: (1) exposure to significant 
threat or adversity; and (2) achievement of positive adaptation despite these threats or 
adversities (Luthar, Cicchetti, & Becker，2000). In early studies, the term resilience 
was used as an outcome of successful adaption. Accordingly the primary focus of 
resilience studies was to describe qualities and characters in individuals exposed to 
risk. For example, Grotberg (2003) defined resilience as "the human capacity to deal 
with, over come, learn from, or even be transformed by the inevitable adversities of 
life." While over time, resilience researchers have focused more on the dynamic 
process involving an interaction between both risk and protective processes, internal 
and external to the individual, that acts to buffer the effects of adversities on 
individuals (e. g. Luthar, Cicchetti, & Becker, 2000; Masten, & Poweli, 2003). 
Therefore, some researchers adopt a more generalized definition of resilience, which 
is defined as "the process of, capacity for, or outcome of successful adaptation despite 
challenging or threatening circumstances" (Masten, Best, & Garmezy, 1990). 
Accordingly, they identify three kinds of resilience: (1) individuals show 
better-than-expected outcomes despite adversities; (2) continued positive or effective 
functioning in negative circumstances; and (3) recovery from traumas (Masten, Best, 
& Garmezy, 1990; Masten, 1994). 
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Resilience is recognized as depending on both individuals' internal and external 
strengths and is influenced by supportive elements in the wider environment. 
Therefore the term protective factor has been brought in to the study of resilience. 
Based on a review of the literature, resilience promoting factors are mainly discussed 
within three areas (e.g. Garmezy, 1985 & 1991; Olsson, et al, 2003; Werner, 1995): (1) 
individual-level factors that are within the individual, such as initiative, industry 
(Grotherg, 2003), academic and social competence (Masten, 1986; Werner, 1990), 
and sense of purpose and future (Benard, 1991; Werner & Smith, 1982); (2) 
family-level factors that are within the family and relative network, such as high 
quality parental care and emotional support (Smith, 1999; Werner, 1995) and 
supportive relatives (Cowen et al, 1990); and (3) society-level factors that are within 
the school, community and even the whole society, such as good school environment 
(Brooks, 1994; Rutter, 1979; & Werner, 1995), supportive communities 




Table 2.3.1 Summary of protective factors of resilience researches 
Protective factors and authors 
• Happy temperament (Grizenko & Pawliuk, 1994; Werner, 
1993); 
Individual-level • Self esteem, sense of self identity (Masten & Garmezy, 1985; 
factors Werner & Simth, 1982); 
• Trust, autonomy, initiative, industry, identity, intimacy, 
generativity, and integrity (Grotherg, 2003); 
• Insight, independence, relationships, initiative, creativity, 
humor, morality (Wolins & Wolins, 1993); 
• Intelligence; academic and social competence (Masten, 1986; 
Werner, 1990); 
• Qualities of responsiveness, flexibility, empathy and caring 
(Werner & Smith, 1982; Benard, 1991) 
• Problem-solving skills, communication skills, internal locus 
ofcontrol, sense of purpose and future (Benard, 1991; Werner 
& Smith, 1982) 
Family-level • Warm, sensitive and cohesive parental care, emotional 
factors support (Smith, 1999; Werner, 1995); 
• Nurturant kinship networks (Cowen et al, 1990) 
• High-quality educational milieus, nurturing and attentive 
teacher-child relationships (Brooks, 1994; Rutter, 1979; & 
Society-level Werner, 1995); 
factors • Safe housing and neighborhoods (Brooks-Gunn, 1995) 
• Adult models and supportive peers ( Freedman, 1993; 
Werner, 1995) 
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The studies of resilience have broken through the illusion of dominant deficit-focused 
models and related negative assumptions about human beings and their environments. 
This kind of study provides an alternative perspective of viewing individuals exposed 
to risks and adversities and their environments, help to indentify those internal and 
external protective factors or mechanisms that buffer the effects of negative events 
and circumstances, bring researchers, practitioners, and policy makers with a 
conceptual model that can help them understand how individuals overcome 
adversities and how we can use this knowledge to enhance positive aspects of their 
lives. Till now, the resilience research has never been applied to the study of CIPs, 
which, however, could provide a fresh perspective for research on this group of 
children. 
Strengths perspective shares many similarities with resilience theory. The most 
primary similarity is that both of them focus on positive aspects of individuals and 
their environments instead of deficits and problems. Some researchers even use these 
two terms interchangeably, while according to Goldstein(2002), resilience is “the 
attribute that epitomizes and operationalizes what the strengths perspective is all 
about，，(p.30). Similarly, Cohen (1999) pointed out that "resilience, in any case, is a 




resilience studies are adopted, which, however, is in the framework of strengths 
perspective. 
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Chapter Three Conceptual Framework 
Based on a review of the existing literature, it is obvious that parental incarceration, a 
multidimensional negative event, may bring various challenges and negative 
influences directly and indirectly to children. CIPs could present multifarious 
problematic characters, as identified by other researchers, such as eating problems 
(Kampfner 1995), truancy and poor school grades (Myers et al., 1999), bearing social 
stigma (Boswell & Wedge, 2002; Hagan, 1996; Kampfner, 1991; Sack et al., 1976), 
and so forth. It is undeniable that environment may have a profound influence on 
children; however, this is not always the case. Based on the review of resilience 
research and strengths perspective, it is not difficult to anticipate that no matter what 
adversities children were or are confronted with, it is still possible for them to work 
well, play well, love well and expect well (Garmezy, 1974); and, no matter how 
adverse the situation is, it is still possible to find strengths in individuals, children 
included, and their environments. Therefore they tend to focus on positive aspects 




Based on the understanding of previous research on CIPs and theories of resilience 
and strengths perspective, a tentative conceptual framework (figure 3.1) is constructed, 
in which the strengths of the CIPs and their problematic characters are included. 
During the period of data collection and analysis, this conceptual framework served as 
a map in hand when groping my way through ajungle of so called realities and facts, 
reminding me to not lose sight of my primal research purpose. 
Figure 3.1 Conceptual Framework 
^ ^ ^ Context ^ x ^ ^ 广^^^^二：、 
X^"""^ ^ ^ ^ Children with 广 "^X^^^ 
( Problematic ] incarcerated / Strengths \ 
\ characteristics J parent \ J 
V^''<L_^^-^J 
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3.1 Definition of Key Concepts 
As mentioned in the literature review, "children with incarcerated parents" (CIPs), 
refers to individuals below the age of eighteen years who have one parent or both 
parents incarcerated at the present time for suspicion or conviction of committing a 
crime. 
“Problematic characteristics", refers to negative aspects of CIPs (internal problematic 
characteristics) and their context including their historical experiences and living 
environments (external problematic characteristics). 
"Strengths", refers to certain personalities, capacities and assets that CIPs possess, and 
any resources available to them, no matter whether they are self-aware or not. 
Moreover, strengths include those which are internal, meaning capacities or traits that 
a child may possess, such as sense of humor, independence, industry, talents and 
skills; and those which are external, or resources to which they have accesso, such as 




3.2 Explanation ofthe Conceptual Framework 
As shown in figure 3.1, the conceptual framework of this study is formulated in a 
broad context including historical, socioeconomic, educational and living contexts of 
ClPs. They are not influenced by the event of parental incarceration exclusively, but 
by what is associated with their complicated family backgrounds; prisoners and their 
families tend to live in poverty, to be of low education, disproportionately of minority 
status and have various family problems, for example, domestic violence (Jonhnston, 
1995; Shaw, 1992). Thus in this study, children's experiences before and after 
parental incarceration, and their circumstances were examined. 
The solid arrow in figure 3.1 represents the influence of the context on CIPs, which 
could be both direct and indirect. The dotted arrow represents children's interaction 
with their context by giving their own meanings and constructions to their experiences 
and environments. It is not only what negative events are confronted by children that 
matters, but also how children understand and cope with what happens to them. 
Finally, as shown in the figure, both problematic characters and strengths could reside 
within CIPs in their specific contexts. The context could be the seedbed of both 
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problematic characters and strengths. In most cases, both positive and negative 




Chapter Four: Research Design and Implementation 
4.1 Research Design 
4.1.1 Philosophical consideration 
This study was conducted based on Constructivism. In the viewpoint of 
constructivism, "realities are apprehendable in the form of multiple, intangible mental 
constructions, socially and experientially based, local and specific in nature, and 
dependent for their form and content on the individual persons or groups holding the 
constructions" (Guba & Lincoln, 1994, p.l07). The world and objects are already 
there, while individuals develop subjective meanings of their experiences and 
understanding of the world in which they live. Accordingly on the same "reality", 
there usually are multiple, or even conflicting constructions, while all of them are 
meaningful. In the viewpoint of constructionists, there are no true or valid 
constructions, but useful ones (Crotty, 1998). Additionally, the researcher cannot be 
absolutely disentangled from the informants under research but interact with them. It 
is during this kind of interaction that research findings are co-constructed by the 
researcher and informants. 
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In terms of methodology, constructivism is hermeneutical and dialectical (Guba & 
Lincoln, 1994). In practice, when the researcher is doing interviews with informants, 
the more open-ended the questions are the better. The researcher is inclined to interact 
with the informants in their real life settings to get more comprehensive and profound 
understandings culturally and historically. When it comes to the criteria of research 
quality, constructivists have different opinions. From their viewpoint, truth can not be 
described simply as objective, because the researcher's backgrounds will inevitably 
influence their interpretations on certain events. Hence certain extreme constructivists 
(Schwandt, 2000) suggest that it is not possible and unnecessary to develop any valid 
criteria to assess the quality of qualitative research. However other researchers who 
adhere to constructivism (Lincoln & Guba, 1985, 1986) assert that there is a need to 
build certain criteria to differentiate between qualified and non-qualified research, but 
different sets of criteria from that of 'exclusive' to 'quantitative' research should be 
adopted. There are two sets of criteria relatively widely accepted: trustworthiness, 
which, generally speaking, is established when research findings reflect the meanings 
as described by the participants (Lincoln & Guba, 1985) and the authenticity criteria 




leading to improved understanding of constructions of others, stimulating action, and 
so forth (Lincoln & Guba, 1986). 
Philosophical consideration was the starting point of the study. It decided the 
researcher's standpoint and perspective, what questions to ask, what research method 
to adopt, and how to justify the research quality. In this study, "based on 
constructivism," means that the researcher acknowledges the existence of 
multi-constructions on CIPs, but it was the children's perspectives that are the main 
concern of this study. The research questions mainly focused on children's 
experiences and understandings. Accordingly, multiple data collection methods, 
including observation, interview, and documentary review, were employed in this 
study. 
4.1.2 Research Method 
The case study approach was adopted for this research. "Case study" is referred to as 
a method, a strategy, or an approach by different researchers. I treat case study as an 
approach, meaning that it has its own overarching research intent and methodological 
purpose, affecting what methods are adopted to collect data and how these data is 
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interpreted and presented (Simons, 2009). Although several researchers (e.g. Stake, 
1995; Yin, 1994) have pointed out that methodology does not define case study, and 
both qualitative and quantitative data can be resources of case study, in this study, 
however, it is qualitative data that are adopted. 
Similarly, case study has different meanings for different researchers from different 
disciplines, and they have provided various definitions about case study, while I 
prefer to employ Simons' (2009) definition which is relatively more comprehensive: 
"Case study is an in-depth exploration from multiple perspectives of the complexity 
and uniqueness of a particular project, policy, institution, program or system in a 
real-life context. It is research-based, inclusive of different methods and is 
evidence-led. The primary purpose is to generate in-depth understanding ，，(p.21). 
Based on this definition and refering to works from other authors (Merriam, 1988; 
Stack, 1995; Yin, 1994), case study has several characteristics. Firstly, it studies a 
situation or phenomenon in naturally occurring circumstances, and interprets in its 
historical, social, political and cultural contexts. Secondly, it is a study of both 
particularity and complexity. Thirdly, it could document multiple perspectives by 




it has the potential to explore the sequence of events, and understand the process and 
dynamics of change. 
The reasons for choosing the case study approach are: firstly, most of these CIPs were 
out of reach, and the information about this group of children was rather limited in 
Chinese context. It was difficult to obtain a mass of cases, let alone follow the 
procedure of sampling rigorously. Secondly, an important virtue of case study is that 
this approach puts emphasis on complexity and contextuality. In this study, it was 
difficult to understand CIPs and their world if we dissociated them with their past and 
present experiences and environments. Thirdly, case study as an approach, integrating 
multiple data collection and analysis techniques, could contribute to a better picture 
about certain CIPs without overlooking detailed information. Finally, as mentioned 
above, one of the characteristics of case study is that it could provide an opportunity 
to understand the dynamic change of certain cases, which, in this study, could present 
as children's changes and growths since parental incarceration. 
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4.2 Research Setting一Sun Village 
4.2.1 General Information of Sun Village 
This study was conducted in the Sun Village, a foster care centre located in a suburb 
of the city ofTianjin, China. It is a non-profit organization that was founded in 2003 
by Auntie Wang, a former technical engineer. The primary mission of the Sun Village 
is to provide protection and basic services, such as accommodation and education to 
CIPs. Usually children will leave Sun Village when they reach 18 years of age or their 
incarcerated parents are released. 
Having no access to governmental funding, daily expenses of Sun Village mainly rely 
on a small business run by the founder, which provides services for new born babies 
and their families. Social donations are another financial resource, which, however, 
are usually a small amount and unstable. In addition, they rented a plantation, where 
they planted some fruit trees and vegetables. The produce grown on the plantation 
could bring some income through market sale and by using some of the produce, they 




in August 2009 there were 10 children, consisting of 3 girls and 7 boys, aged 6 to 17， 
living in Sun Village; two of them are children of Yang, the one and only staff of this 
institution. Additionally, there were several children who accepted pecuniary aid from 
Sun Village but did not live there. Most of them were transferred by officers of local 
prisons and prisoner service organizations. 
Since Sun Village was founded, Auntie Wang had hired some people from nearby 
villages to take care of the children. Although this job was well-paid, none of them 
could stay long. The most common reason was that they could not manage to get 
along very well with the children. As I mentioned before, Yang was the only staff 
when I collected data. She used to be a farmer in the poorest county of Tianjin. 
Around four years ago, it was Wang that helped them get through the hard time. 
Considering the bad living condition in their hometown, Yang took Wang's invitation 
and begun to work in Sun Village, bringing her two sons, Teddy and Peter. However 
there is no specific provision about her responsibilities in this institution. Based on her 
own understanding, Yang thought that she only needed to manage the farm. 
Sometimes Wang complained to me that Yang could not help her take care of or 
educate the children, while Yang had her own considerations: 
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I know Auntie Wang blames me that I can't help her manage and educate these kids 
here. But, you know, it 's not appropriate for me to be severe to these kids, after all 
they are not my own children. Ifso, maybe 1 can 't help scolding or even beating them. 
I criticized May because she fought with little kids. She yelled, 'mind your own 
business! It is notyou who adopt me. ’ What canIsay? 
4.2.2 Sun Village as a research setting 
According to Marshall and Rossman (1995), an ideal site has four characteristics: (1) 
entry is possible; (2) there is a rich mix of data that can be collected in accordance 
with the interests of present research; (3) it is possible for the researcher to build 
trusting relationships with participants; and (4) data quality and credibility can be 
assured. 
Generally speaking, it is an appropriate site for the present study. Firstly, this site fits 
the research interest well. This centre, where 10 CIPs live together, provides an 
opportunity to gain access to this group of children that usually are out of reach. I 
gained entry into this institution as a volunteer from 2005 to 2007, and also did my 




in 2007. I am familiar with the site and have established a friendly relationship with 
the director and the children there, making it convenient to collect data. 
4.3 Implementation/ Data collection 
4.3.1 General process of implementation 
Data collection in this study was conducted in August, 2009, taking totally 32 days. 
August was an ideal choice for data collection because the summer holidays are when 
children spent most their time in Sun Village or the plantation, meaning there was 
plenty of time to stay with the informants and collect data. In addition, holidays were 
peak periods of voluntary activities, which could provide additional opportunities to 
understand Sun Village, the environment where the children lived. Firstly，voluntary 
activity was an important part of Sun Village and these children's daily lives, which 
might have influences on these children to a certain extent. Additionally, volunteers 
could act as informants, whom, by interviewing, might provide more information 
about this institution and the children there. 
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Through my internship and voluntary work experiences in Sun Village, I acquired a 
certain amount of information about this institution and the children even before I 
went to the field. There were, however, some unexpected situations. Firstly, during 
the past year, three of the older children with whom I was familiar left Sun Village for 
different reasons. Also during this time three new children (Italy, Seven, & Will) that 
I had never met before entered the facility and their average age was much younger, 
bringing certain difficulties for data collection, especially the application of the 
interview method. Even though it did not take me much time to be on good terms with 
Italy and Seven, it was still a little difficult to do interview with them. Therefore I had 
to use observation and interviewing others appropriately. Although Will was thirteen 
years old, he was shy and not willing to talk at first. And unlike Italy and Luca, he did 
not spend most of his time in Sun Village but followed the older children to the 
plantation, which brought more challenges. The break-through point with him was 
Cantonese. He was born in Guangzhou, a Cantonese speaking province/city, and he 
had a certain sense of belonging there, but he could not speak Cantonese because he 
left when he was young. When he learned that I could speak a little bit Cantonese, he 




Additionally, due to some practical considerations, I did not live in Sun Village but in 
the downtown area, travelling by bus everyday; this reduced the time that I could 
spend in Sun Village and with these children. Aside from prolonging my time in the 
institution by coming early and leaving late, I had to make full use of my time there. 1 
participated in their daily activities as fully as possible. I went to the local food market 
and cooked together with Jane, played games with Seven, Italy, Luca and Coco. I 
even worked at the plantation and went to the market to sell vegetables with Yang and 
the older children. As time passed by, these children started to treat me as one of them. 
One day when we had lunch with several volunteers: 
Researcher: Coco, please entertain your brothers and sisters, and make them help 
themselves. 
Coco: But why? 
Researcher: Because you are a host here. 
Coco: So are you, because you are a host too. 
(Jane and Victor were smiling at us) (ic-a020v) 
For brief information about CIPs that lived in Sun Village and other informants please 
refer to the table4.3.1.1. 
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Table 4.3.1.1 Brief information about informants 
Name Gender Age Note 
(2009) 
Victor** Male 17 Quiet, industrious, intellectually limited, big 
brother and strict with other children 
Jane** Female 14 Introvert, industrious, popular among other 
children, but emotionally troubled 
May** Female 15 Extroversive, active, behavioural problems, not 
popular among other children 
Seven* Male 7 Quiet, obedient, protected by Jane and May 
Will* Male 13 Cantonese, introvert, but curious about the outside 
world 
Italy** Male 8 Active, extroversive 
Luca** Male 5 Full of energy, but mischievous sometimes 
Coco* Female 5 Shrewd, honey mouthed, but not popular among 
other children 
Wang Female 52 Founder and director of the Sun Village 
Yang Female 44 Staff 
Volunteer Female 20 College student 
A 
Volunteer Female 21 College student 
B 
Teddy Male 9 Child ofYang 
Peter Male 15 Child ofYang 
Note: * represents CIPs in the Sun Village; ** represents children that were selected as cases in this 
study. 
Purpose sampling method was employed in this study, while the sampling decision 
was not made prior to data collection, but run through the whole process of research. 




including Teddy and Peter were interviewed and observed. During the process, some 
children played a more active role and the interactions with them were more frequent, 
so most could be learned from the interviews and observations with them to achieve 
the research purposes~the richness of data was an important criterion of case 
selection. In addition, the typicality of cases was the other criterion. Under this 
principle, Coco was the first case that was excluded. She was only three years old 
when her father was incarcerated and she had no memory about the past experiences. 
She viewed herself as Wang's own child and she was treated quite differently by 
Wang from other children. Based on these two criterions, five cases were selected and 
presented in this study. 
4.3.2 Specific Data Collection Method 
ln the field, three data collection methods were employed, including interview, 
observation and documentary review. There were two reasons. Firstly, it could 
enhance research quality by enriching data to adopt multiple methods. Additionally, it 
contributed to ensure interests of informants, avoiding violating research ethics. 
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4.3.2.1 Interview 
Interview served as the primary source of data in this study. Both formal and informal 
interviews were adopted during the process of data collection, depending on the 
character of informants and contexts. In this study, data from staff and volunteers in 
Sun Village were collected through formal conversational interviews (please refer to 
appendix 2). Usually an interview with an informant lasted one to two hours. Most 
questions were open-ended, about experiences that had happened during interactions 
between them and the children in Sun Village, and their own opinions and comments 
on certain events or phenomenon. Although there was an interview guide by hand, 
usually I followed up new points as they emerged during the process of interviewing. 
When doing formal interviews a voice recorder was used on the condition that 
informants granted permission. This allowed the researcher to not only record the 
whole interview vocally, but also to keep full attention on informants, communicate 
with informants and probe into important cues (Rubin & Babbie, 2008). 
Both formal and informal interviews were adopted when children were interviewed 
during data collection. Although, formal interview was an efficient and intensive way 




Coco and Luca for example, were too young to engage in a long dialogue with the 
researcher. Besides, some of them were so introverted that they felt uneasy, out of 
place and even speechless when doing a formal interview; a breakthrough could have 
helped to open communication. Therefore, interviews in this study could occur when 
playing, cooking, working in the plantation and even selling vegetables in the market. 
Informal conversational interviews, which were spontaneous during the sustaining, 
participating and observing cf field work, played an important role in this study. 
These were unplanned and unanticipated interactions between the interviewer and the 
informants who might not even treat it as an interview, so it was preponderant for its 
flexibility and naturalness, thus reducing the interviewer effects to some extent 
(Marshall & Rossman, 1995), While there was a shortcoming of this method in 
practice—in most instances, I could hardly use a voice recorder a when doing 
informal interviews. In order to overcome this problem, I kept a small notebook in my 
pocket on which I made records as detailed as possible. 
4.3.2.2 Observation 
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Observation, which "entails the systematic noting and recording of events, behaviors, 
and artifacts (objects) in social setting chosen for study" (Marshall & Rossman, 1995), 
is a fundamental and critical method in qualitative research. In this study the 
researcher was identified as observer-as-participant: The observer participated fully in 
the targeted group, developing relationships with informants through time, in which 
both the observer and informant were aware that theirs is a field relationship (Gold, 
1958). 
The method of observation was of great importance in this study. Firstly, as 
mentioned above, some children in Sun Village were too young to engage in an 
interview. In most cases, they could express themselves better through behaviour 
rather than words. If they were willing to talk, as a grownup I could not understand 
what the children told me or tended to reinterpret their words through my own view of 
the world, while participant observation could help achieve greater accuracy and a 
deeper understanding of the world of these children during relatively intimate 
interactions. In addition, observation played a key role in the interviews because body 





In the field, I always carried about a notebook and was ready at all times to record 
observations and perceptions as detailed as possible, which included date, 
backgrounds, activities, behaviour, conversations, emotional reactions and comments, 
insights and reflections. 
4.3.2.3 Review of Documents 
Documents were an important source of data in this study. During the period of data 
collection, I helped Auntie Wang to sort out all of the files collected since Sun Village 
was founded, permitting me to use these data in this study. All in all, the documents 
included: 
� Documents about the Sun Village, including the plantation development, revenue 
and expenditure, meeting records and so forth; 
• Documents about voluntary activities, including voluntary activities records, 
proposals, reports and volunteer feedbacks; 
� Documents about children, including children's basic records, family 
backgrounds, school reports, teachers' comments and so forth; 
• Media reports about Sun Village; 
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• My personal internship log 2 years previous when I did my field work in Sun 
Village. 
The importance of these documents lied in two aspects. Firstly, reviewing documents 
provide me plenty of comprehensive information about Sun Village in almost every 
aspect since it was founded, which not only saved me a lot of time and energy, but 
also helped to clear my thoughts. More importantly it contributed to avoiding harming 
the informants to collect data by reviewing documents. In order to understand certain 
children in Sun Village, I had to know what he or she had experienced before and 
after parental incarceration. By interviewing children directly, however, it could force 
them to recall traumatic memories, which might harm the informants psychologically. 
Therefore this part of information was supplemented by reviewing records of Sun 
Village. 
4.4 Ethical Consideration 
Bthical issues were an important precondition of doing research, especially qualitative 
research. The implementation of this study depended on whether the researcher had 




them, while this relative intimate interaction might bring about certain risks for the 
informants. As for me, it made no sense if the research quality was ensured at the cost 
of violating research ethics and harming the participants, especially considering that 
informants in this study were mainly children who had negative experiences. 
Therefore in order to ensure rights and interests of informants were protected, several 
strategies were adopted during the whole process of this study. 
4.4.1 Informed Consent and Voluntary Participation 
Although 1 had made an oral agreement with the director of Sun Village by telephone, 
when arriving at the field, I prepared two copies of informed consent forms that 
explained the purposes, procedures, potential risks of this study, principles of 
confidentiality, and the full identification of the researcher (please refer to the 
appendix 3). The consent forms were signed by both the researcher and the director of 
the foster care centre. In addition, this study was explained to the children by the 
director at the weekly meeting of Sun Village and the whole process was clarified. 
Finally, interviews were conducted, conditionally, upon the tenet that they were 
voluntary, getting verbal consent from every informant, children included. It was well 
explained that they had the right to refuse to participate. 
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4.4.2 No Harm to the Informants 
Another important ethic consideration was that I kept in mind all the times that I 
should never hurt informants during the process of this study, because it was possible 
that interviews might elicit intense discussion of painful life events and stir up the 
informants, especially children with stressful experiences or emotions. In order to 
avoid this kind of problem to the utmost extent, two strategies were applied. Firstly, 
discussions about painful experience were substituted by other data sources such as 
interviewing the director of the centre and reviewing documents as much as possible. 
Additionally, before doing an interview with a certain child, I would first talk with the 
director, who knew these children best, and asked for her suggestions, which helped a 
lot during the period of data collection. Finally, I had received the certification of 
psychological counsellor (primary level) which although could not qualify and enable 
me to do counselling, after a long period of training and internship, it equipped me 
with certain basic psychological knowledge, making me more sensitive about risks. I 
invited an experienced case worker, Miss Wu, as a temporary counsellor, to whom I 




4.4.3 Confidentiality & Anonymity 
At the beginning and during the process of this study, it was explained in detail to the 
participants that any information they revealed, which is sensitive, personal and 
problematic that they hope to keep confidential, would be respected and not be 
exposed. Additionally, several methods were taken to ensure the identities of the 
participants would not be revealed to the public. Firstly, the official title and detailed 
address of the foster care centre was not used in this study. Secondly, pseudonyms 
were adopted when talking about certain participants in filed notes, data transcripts 
and final report. Finally, all of the data collected from participants were only used for 
research purpose and were not available for people who were not related to this study. 
4.5 Research Quality 
Discussions and disputations on quality of qualitative research should be based on the 
philosophical foundations of its research. According to some extreme constructivists, 
it is unnecessary and impossible to bring out certain well-accepted criteria to evaluate 
the quality of constructive research (e.g. Schwandt, 1996), while others tend to use 
different sets of criteria such as trustworthiness (e.g. credibility, fittingness, 
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auditability and confirmability) and authenticity rather than adopt the same criteria as 
quantitative research advocated by positivists (Guba & Lincoln, 1981, 1994). In my 
view, although different sets of terms are adopted by different researchers, they share 
the same purposes and spirits: to make research findings more acceptable to others 
with various backgrounds both inside and outside of academia. It is an inevitable 
responsibility for the researcher to utilize certain methods to enhance the research 
quality. In this study several strategies were adopted. 
4.5.1 Prolonged engagement 
Prolonged engagement can make withholding information or lying by respondents 
less likely, helping to ameliorate the effects of reactivity and respondent bias (Padgett, 
1998; Lincoln & Guba, 1985). This study was conducted in Sun Village where I had 
intern and voluntary work experience for more than three years. Before going to the 
field, I had known the director and some of children living there very well. It did not 
take too much time to build mutual trust relationship with the informants. I spent one 
month in the field. During this period I fully participated in their daily lives, providing 





The value of triangulation lied in the fact that it could contribute to counter threats 
such as reactivity, respondent and researcher bias, and enhance credibility (Denzin, 
1994; Padgett, 1998). In this study multiple methods, such as interviewing, 
observation and review of documents, were used for data collection, which could be 
viewed as method triangulation. Besides, data source triangulation was adopted too, 
which meant that data was collected from different informants and from the same 
informants at different times. 
4.5.3 Peer debriefmg 
When doing data analysis, I invited a postgraduate student with whom I could discuss 
the interpretations about raw data. Peer debriefmg provided the opportunity to receive 
feedback and fresh ideas. It was also a helpful strategy against bias, keeping the 




Reflexivity means that researchers should acknowledge and self-disclose their own 
assumptions, beliefs, and biases that inevitably impact upon the meaning and context 
of the experience under research (Creswell & Miller, 2000). It is through reflexivity 
that the researcher can ponder how his/ or her standpoint, position or social location 
could interfere with the research process. And then try to minimize these impacts if 
possible. Although reflexivity, in my opinion, is an important research spirit more 
than an operational technique, it is helpful to enhance the credibility and auditability 
of the research. During the whole process of this study, including data collection and 
analysis, I kept the principle of reflexivity in mind, being aware of my standpoint and 
potential biases and reflecting other perspectives and interpretations about certain 




Chapter Five: Case Analysis 
5.1 Living Context of Children 
Before going to the analysis of cases, it is necessary to review the living context of 
CIPs in this study. The general situations in Sun Village were introduced in the fourth 
chapter, including history, financial and personnel conditions. In this part its propriety 
as children's living environment was examined. 
Generally speaking, compared with vagabonding in the street or living alone, it is a 
better choice for CIPs to come to the Sun Village, where basic needs, such as living 
and education, could be guaranteed. It could also protect them from various dangers 
in the street or living alone. Although the financial condition of Sun Village was not 
optimistic, children could get sustenance with enough nutrition, and daily necessities. 
Moreover, there are basic cooling and heating facilities to ensure their physical health. 
However, this does not mean that the Sun Village is an ideal or perfect environment 
for children to live. There were several aspects that need to be taken note of. 
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First of all, as I mentioned in chapter four, excepting Wang, there was only one 
employee, Yang, who took charge of the farm. As she had to take care of her two sons 
who lived in the Sun Village, seldom could she look after other children. There was a 
general saying in the Sun Village, "ten children share one mother," explaining the 
insufficient manpower. The attention that Wang could pay to every child was very 
limited. Wang could not live in Sun Village in most cases because she had her own 
family and business to take care of. Therefore, sometimes children fought for Wang's 
love and favour, which created a storm ofjealousy among the children. For example, 
among all of these children in Sun village, only Coco lived with Wang and her family 
and she was treated as Wang's own child, which was one of the most important 
reasons why other children disliked her privately. In the first several months, May 
even beat Coco because she was possessive about Wang. Generally speaking, Coco, 
Jane and Victor were the favourite children of Wang, because Coco was a pleasant 
and docile child for her, and Jane and Victor earned it by the contributions that they 
had made to Sun Village. Additionally, the interaction between May and Wang was 
rather frequent mainly due to May's negative behaviour, such as truancy and staying 
in internet bars. Sometimes Wang even had to keep May's company to go to school. 
By contrast, the attention that other children, including Luca, Italy, Seven and Will, 




spotlight, the most frequent explanation was that they had made certain kind of 
problem. 
Secondly, the voluntary and visiting activities in Sun Village were quite frequent. 
Among the volunteers many were university students and some majored in related 
studies, such as psychology, education and social work. From the positive perspective 
it made it possible for children to get access to supportive adults, role models and 
mentors who could serve as important protective factors (Freedman, 1993; Werner, 
1995). However it was found that CIPs in Sun Village took inimical attitudes for 
various reasons. 
First of all, some children needed more privacy and did not want to be disturbed. For 
example, Will said, / don 't like them sometimes they came here bringing us some 
kind of staff and then left. Sun Village is not a zoo and we are not monkeys (Will, 
FN20090823). 
Moreover, sometimes volunteers came to help at the farm. However their 
performances were rather disappointing and even brought some troubles. Victor said, 
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Most ofthem did not take the farm work seriously. They just came for playing. 
Some ofthem even can't tell plants from weeds. Iam not throwing the bull~I 
can do more than all of them in the same time they are careless in the 
farm, sometimes they stamped on plants. It's better ifthe plants are ours but if 
they belong to our neighbours, we will be in great trouble (Victor, ic-a009v ). 
ln the period of my field work, some volunteers stole some cobs from the farmland 
nearby when they worked in the farm land of the Sun Village, which caused panic and 
anger among children because they worried that the owner would find fault with the 
Sun Village and get an opportunity to drive them out of the village. 
Sometimes, children complained that university students had negative influences on 
little children in certain cases. For example, Jane said, 
The only thing they do when coming here is playing with little kids. But it 
isn't only by playing they can finish their own job. Why can't they teach 
them writing or help them examine their homework?... Ifthey don't come, 
Italy will follow my order, while when they are present he will just ignore 




Finally, the community that the Sun Village was situated in was unfriendly. Based on 
the report of Wang and the children, most residents living in the same community 
were unfriendly and even hostile to Sun Village. Just to name a few: if something was 
lost, they would take for granted that the children in Sun Village stole the items, and 
then they would come to Sun Village to quarrel and even curse; when irrigating 
vegetables, some children were careless and made water flow into the farmland 
nearby, causing very little damage to the other plants, but the owner made them pay 
the equal to the harvest of a whole season. This kind of community environments was 
quite negative for these children. 
5.2 Case Analysis One: May 
I have known May since 2005 when I became a volunteer in the Sun Village, so, 
compared with most other children, she was more familiar to me. 
5.2.1 Family Background 
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May's mother was abducted from Guizhou, one of the most remote provinces in 
China, to Tianjin, when she was only fourteen years old. Then she was forced to 
marry a local farmer who was 15 years older than her. This young wife had 
experienced intensive domestic violence from her suspicious husband. Under such 
harsh conditions she gave birth to May two years later; however, this newborn baby 
did not bring peace to this family. One day the young mother lost her control after a 
big fight with her husband and poisoned him when she was 18 years old and her 
daughter was less than 1 years old. Finally she was sentenced to death with a two-year 
reprieve, which was later reduced to a 17 year prison sentence. 
Since then May was raised by her grandparents. The old couple, who had never 
received any education, gave all their love to May. Ths little girl was spoiled, while 
other relatives and neighbours were hostile to her for what her mother did. At the 
same time, in the prison, May's mother worried about her little daughter because 
May's grandparents were poor and in old age. Additionally, she was afraid that she 
could never have a chance to meet her daughter for the disaster that she brought to the 
family. With the help of the prison, she finally got into contact with Auntie Wang. 




Based on the review of May's family backgrounds and past experiences, there are 
several points that are worthy of our interest. Firstly, when the family tragedy 
happened, May was less than 1 year old, meaning that the period in which she was 
exposed to negative family environment was rather short. Before her mother's 
incarceration May did not experience multiple risks that may relate to parental 
incarceration, such as abuse, neglect or fighting. The most direct influence of paternal 
death and maternal incarceration was losing parents to take care of her. Additionally, 
At the beginning of her mother's incarceration, May was raised by her grandparents 
who tried their best to take care of her even spoiled her, which meant that May never 
experienced hunger and abandon. Finally, however, the community environment was 
quite unfriendly for May, which had a profound influence on her growth that could be 
found in the following parts. 
5.2.2 To be tough or to be bad 
"As a child without any parent, ifIdid not be tough, I might be bullied to die” These 
words were what May used to say when she came to Sun Village. In her hometown, a 
small village, almost everyone knew what had happened in her family and May grew 
up with cold receptions and other children's isolation or mockery. Since then she 
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learned to protect herselfby trying to be tougher than others and the environment she 
lived in. However, as a child she failed to make a well-defined boundary between 
being tough and bad. For example she used to fight with other children and talked 
dirty words. Therefore, usually she was considered to be a bad child by others, even 
Wang, who said, 
May is anything but a docile child. I still remember that she cut off a hoy 's 
hair with scissors on the second day she arrived at Sun Village. During 
these years in Sun Village, she totally showed me her savagery. There are 
a lot of stories about this girl, not positive ones I felt I had done 
everything that I could do to help her. But it seemed not work. Sometimes, 
I could not help thinking that it's time to give up. fWang, ic-a019v) 
5.2.3 Relationships 
Relationships are defined as relatively enduring ties or connections between two 
individuals who exert frequent, strong and diverse effects on each other (Kelley et al., 
1983), which has been identified as an important protective factor. For example Wolin 




sharing, mutual respect, and openness" and viewed it as an important resilience of 
children from troubled family. Relationships could present as nutrient kinship 
networks (Cowen et al, 1990), supportive teacher-student relationships (Brooks, 1994), 
adult models and supportive peers (Freedman, 1993; Werner, 1995), and so forth. 
Positive relationships can provide individuals with a sense of their own appeal (Wolin 
& Wolin, 1993), emotional security and intimacy and affection (Aster & Parker, 
1989), provide instrumental and informational resources and assistances (Newcomb & 
Bagwell, 1995). 
Relationship is mainly viewed as an external strength of CIPs in this study because it 
is a connection with others. However it should be pointed out that relationship is more 
than the benevolence of supportive adults who happen to be provide encouragement, 
guidance or care to unfortunate children or environmental resources, for example, 
potentially supportive people to which children have access. Children could play an 
active role in the establishment of the relationship between them and other people by 
their own efforts, such as giving interpretations and utilizing their personalities, which 
is regarded as the ability to build relationships and viewed as personal strengths. 
5.2.4.1 Relationship with Wang 
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Till 2009, May had spent about eight years in Sun Village. No child stayed longer 
than she did. During these years she gained a strong sense of belonging in the Sun 
Village. Although May had brought Wang countless troubles, she used to be the child 
who was the most close to her. For example she said, 
/ like this kid (May) very much after all we have experiences a lot of 
difficulties and happiness together since she was eight years old. I tried 
almost everything I could do to help her, which caused me a lot of time and 
energy that should be spent on other kids or the development of Sun Village. 
I don't want to it happen that she will follow her mother 's old way in the 
future (Wang, ic-a017v ) 
In Sun Village, May called Wang Auntie as most other children did, while in school 
she called her mom in front of others or when talking about her. May described that 
she once fought with a classmate in the school because she said that “May’ your 





Wang was the only person to whom these children could attach. In the early years, 
May took most of her attention, while as the number of children coming to the Sun 
Village grew, she had to learn to share this love and attention with others. There was a 
vehement conflict between Wang and May one day in July, 2007 when I was taking 
my field placement in Sun Village. Coco had arrived in Sun Village no more than 6 
months earlier than that encounter. She was the first child who was allowed to call 
Wang 'Wang� . And because she was only 4, the youngest child there, she did not live 
in Sun Village but Wang's home. All of these made her the most special child there. 
There was a growing discontent among other children but all of them tended to 
repress their own emotions except May. She did not try to hide her dislike for the new 
coming "invader". One day May and Coco had a big fight and May used violence 
against Coco. Wang was so angry that she beat May in a blaze of passion. It was the 
first and only time that 1 saw May cry. She yelled at Wang, "You beat me, just 
because ofher (Coco)! You never did this to me! ” 
When we talked about this event this time, May was a little bit embarrassed: 
Were you (researcher) actually there? What a shame! I was too childish 
and selfish then I remembered I cried because it was really 
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heartbreaking for me, the past me. Maybe I was scared, you know, 
because Auntie Wang used to be the only one I could rely on. I was afraid 
Coco would take her away and my whole life would be ruined Auntie 
Wang is still important to me but after all she is not my whole world. I still 
have my friends, my grandparents, my uncle... (May, FN20090824) 
May gradually learned to share Wang's care and love with other children. 
Additionally, it was also because of that experience that May began to find support 
from peer groups that played an important role in adolescence stage. Finally, in these 
two years, the interaction between May and her relatives became more frequent, 
which might contribute to May's understanding of the relationship between Wang and 
her. 
Generally speaking, Wang was a supportive adult for May. Firstly, since May came to 
Sun Village, Wang played the role of a mother for her and made her feel being cared 
and loved. More importantly Wang provided direction and kept May in the orbit that 
was widely accepted by the society. There was a critical period when May was 
expelled from school. She was addicted to surfing the internet. Wang played an 




Sometimes in the evening, I slipped out and went to the internet bar. One 
day, it was almost midnight. When I came back I found that Auntie Wang 
wos* waiting for me on the road. It was a cold day. I felt really guilty and I 
would try to control myself. I mean I hope t,o but it does not work 
sometimes. I remember one day, also in the evening, I went to the internet 
bar and Auntie Wang went to bars, one by one, in order to find 
me there are around 50 internet bars in our town, and plenty of them 
are secret. I can 't figure out how she found me I know ifnot for her I 
can not get over the hard days (May, FN20090825). 
At the same time, Wang tried everything to fight for the opportunity to send her back 
to school. In order to send her back to school, Wang made an agreement with the head 
teacher~Wang accompanied her to school every day for more than one month in 
order to make sure that May would not make any trouble. 
5.4.2.2 Relationship with other children in Sun Village 
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May was not popular among other children in Sun Village. Wang described this 
situation as following: 
May is treated as an alien by other kids. Ifshe is not present the conflicts 
among the rest kids is not obvious. It seems that she is the blasting fuse and 
conflicts would follow her. None of these children like her. Sometimes, they 
asked to send her away. They said “ifyou don 't send her away, all of us will 
become bad kids thanks to her" ffVang, ica-0J6v). 
During the period when I was in Sun Village May spent around two weeks in her 
home town. During her absence none of these children said they missed her except 
Jane. When May was back, no child showed welcome to her. 
Researcher: Do you miss May? 
Jane: Yeah. I miss her. 
Researcher: For what reason? 
Jane: She can keep company with me. You know, she is the only girl the 
same age as me here. 




Jane: (Sign) Actually I would like she didn 't help me. Because when she is 
willing to help, she will bring more troubles. 
Researcher: What doyou mean? 
Jane: May likes to tease little kids. Besides, ifshe is here, these kids tend 
to be naughty because they are confused by different directions and orders 
given by May and me (Jane, ic-a008v). 
Based on my observation, younger children such as Italy, Luca and Seven were afraid 
ofMay more or less, while other children did not mind expressing their dislike against 
May directly. During daily activities these children tended to act against May 
intentionally or unintentionally. Therefore, it was hard to say that CIPs in Sun Village 
could provide support both emotionally and practically for May. 
5.2.4.3 Relationship with family members 
May is the only child who is still in contact with her family. First of all, the 
connection, both practical and emotional, between she and her mother is not broken. 
She visits her mother more frequently than other children, and she does not have a 
grudge against her mother. 
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When my mom did this (committed a crime) she was almost the same age as 
me. I am not evil and neither is my mother. Idon 't think she is a bad person; 
after all, she was abused by my father. Sometimes I visited her in prison 
with Auntie Wang, she seemed to love me It is said that it's just two 
years left till she could get out of prison. Then maybe I will live with her 
(May, FN20090824). 
Additionally, May keeps contact with members of her extended family, such as her 
grandparents and uncles. On holidays she even can go back to her hometown and 
spend her vacation there. Her family members treat her well. Sometimes her uncles 
send her presents, for example, a mobile phone. 
5.2.4.4 Peer Relationship 
The peer group ofMay was the one ofWang's primary concerns, describing it as "the 




May always hangs out with bad kids. It bothers me very much May used 
to go to the internet bar. I tried to stop her by not giving her pocket money, 
while she could get some from her friends一they share money with each 
other sometimes. Under the influence of her friends, May slid into a lot of 
bad habits such as drinking, motorbike racing, gang fighting, falling in 
puppy love (Wang, ic-a019v). 
May's attitudes toward her peer relationship were complex and even paradoxical. On 
the one hand, May chose to make friends with deviant peers because she felt that she 
was fully accepted by her friends and she could get both emotional and practical 
support from them. On the other hand, however, she knew deeply that her close 
relationship with them was an important objective reason why she could not get rid of 
existing behavioural problems such as stealing and truancy, and fall into new forms of 
problems under the peer pressure because she wanted to be accepted. In the case of 
May, peer relationships were viewed as external problematic characteristics because 
their negative influences obviously overweighed the benefits that could have been 
brought. 
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5.2.4 Internal Problematic Characteristics 
After negative experiences and being exposed to troubled community environments 
and relationships, May presented several problematic characteristics that stemmed 
from the context, including both historical experiences and environment. 
5.2.4.1 Poor School Performance 
“The number of May 's expulsion record is countless “ (Victor, FN20090821). 
In elementary school, May went to school three days per week normally. She told her 
classmates that she gave herself two days off besides weekend. Till grade four, the 
situation of truancy got better, when she began to make fun of others. Finally she got 
her first expulsion from school due to a serious hoax. Then she transferred to another 
primary school. In grade five, May was addicted to surfing internet and began to drink 
alcohol. Sometimes she played truant to go to the internet bar. In most situations, she 
sneaked away when the staff and other children were sleeping and did not come back 
until early morning. Therefore, even though she went to school regularly, she spent 




internet bar. She was expelled from the school twice for this reason. Therefore May's 
academic records were not good and she spent more time to finish her primary school 
than average students. 
5.2.4.2 Stealing 
The problem that bothered Auntie Wang most was that May had been stealing. 
When 1 was a volunteer in Sun Village, one important tip from Auntie Wang was that 
I should always carry about my belongings because some volunteers reported that 
they had lost something in Sun Village. When she was 10 years old, May engaged in a 
group that stole and sold bicycles in their school. It did not take too long to have them 
caught. When her head teacher intimated to send her to the local police station, May 
showed no fear and said, “I am a minor, so I am safe from the law. There is nothing 
that the police can do about me” (d-ay001). Additionally, Wang described an event 
that happened in Sun Village: 
It's a day bout two years ago (May was in grade four). I was going to pay 
someone who was working in Sun Village, so I kept some money in my bag. 
It was in 5 minutes that I found I lost 1000 Yuan from my bag. Then May 
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called on other children to help me to find out the money at the same time 
she passed the money to another girl who got a slice of this action. May 
brought the rest of money to school and shared with her 13 classmates; she 
only kept 250 Yuan for herself. She did this because they gave her money 
sometimes, so when she got some she would share with others, which was 
personal loyalty for her. That was exactly what she told me afterwards 
OVang, ic-a019v). 
During the period when I was in the field, May spent some days in her hometown 
with her relatives. The day when she came back, Auntie Yang collected all the money 
that used to be put in the drawer in her room and carried it about when she left. She 
said, "I had to be wary of May, because similar things have happened before “ 
(FN20090824). 
5.2.5 Internal Strengths 




In this study, relationship is viewed as an important strength of CIPs because healthy 
and supportive relationships can provide a sense of belonging and being loved, 
opportunities for individuals to express themselves, help and support when needed 
(Desetta, & Wolin, 2000). ln addition, a nutrient relationship may have a positive 
influence on children's socialization, for example by providing role models, ln 
positive relationships, children may feel themselves as lovable, capable and worthy 
rather than alone, unnoticed and helpless. 
The concept of relationship includes two aspects. The first is the potential and 
available relationship resources, meaning that the individual has access to certain 
kinds of supportive people, such as peers, relatives and other adults. The second is 
children's personal ability to build relationships with others, which was an important 
personal strength ofMay. 
As mentioned in the first part of this chapter most children in Sun Village held 
negative attitudes toward volunteers and tended to keep their distances from them, 
while May was an exception. She was very active and enthusiastic about attending 
activities organized by volunteers and communicating with them; May had a pleasant 
personality. It was easy for her to build relationships with others, if she was willing to 
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do so. Based on observations and interviews with other volunteers, May was the most 
impressive child in the eyes of visitors and volunteers at Sun Village. For example, 
one volunteer said, 
May is cute. You cannot neglect her among all of the children in Sun Village. 
And this girl is honey-lipped. She knows how to please others... She also 
knows how to build connections with us by exchanging for QQ and phone no. 
(Volunteer B, ic-a022v) 
Actually, May maintained a relatively stable and sustained relationship with a 
university student, a former volunteer in Sun Village. May regarded her as her role 
model. 
5.2.5.2 Insight 
According to Wolin and Wolin (1993), insight is the habit of asking tough questions 
and giving honest answers about oneself and the situations that individual is 
confronted with. Having insight means the individual does not blame others and takes 




truths rather than face them. Based on the interview with May, it could be found that 
May could recognize her own problems clearly rather than ignore or deny them. She 
knew exactly who she was and she was willing to change. Insight is one of the seven 
resiliencies identified by Wolin and Wolin (1993). In this study it was viewed as one 
ofthe most important strengths for May. For example, she said, 
/ know what I have done is really bad. Ifeel guilty every time I make Auntie 
Wang worried or angry. I know she really cares about me. But you know I 
just cannot control myself...Ihave discussed this with Auntie Wang. I will go 
back to my hometown next semester, because then I will become a junior 
school student. I f I keep staying here I can Y get rid of the past me and the 
environment. It，s a small place. It 's still the same group of students who go 
to the same junior school with me. They know exactly who I was in primary 
school. If I leave this environment and stop seeing some of my friends, 
maybe I could get a fresh start (May, ic-a019v). 
5.2.5.3 Talent 
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May was gifted with musical talent. She was good at singing, which made her the 
leader of the chorus in Sun Village. May took charge of their chorus, including 
teaching other children songs, choreographing, and arranging rehearsals. They had a 
lot of performances these last few years. Although the members kept changing, May 
was sustained as the leader. 
Sometimes other kids say that they feel nervous or awkward, but it 
(singing and performance) makes me feel easy and comfortable Yeah, 
I feel a little bit proud of myself. After all, there is something I can do well 
(May, FN20090824). 
The talent of singing could not contribute to overcome adversities in her life directly. 
And May never thought to make it her career. The true value of talent was that it 
brought May confidence and the sense of worth in the process of taking charge of the 
chorus and performing. It was the confidence and sense of worth that could help her 





The influences ofmaternal incarceration (losing parents and bearing social stigma) for 
May were relatively simple compared with other children in Sun Village. As shown 
in figure 5.2.6.1 (next page), the problematic characteristics of the context included 
negative peer relationships and historical experiences including experiencing 
parent-child separation, being raised by fond grandparents and being exposed to an 
unfriendly community environment. May was not totally immune to the 
environmental adversities. She showed some internal problematic characteristics, such 
as truancy, poor academic performance, and stealing. 
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Figure 5.2.6.1 Summary o fMay ' s Case 
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May was distinctive in that she was the only one among all of the children in Sun 




which was regarded as important external strength because they could provide support 
for May to a certain extent, both practically and emotionally. Supportive adult in the 
figure above referred to Wang who provided care and direction for May. In addition, 
the voluntary activities in Sun Village were also viewed as an external strength 
because it could provide opportunities for May to build supportive relationships, 
which depended on her interpretation about the volunteers and voluntary activities, 
and her personal ability to build and maintain this kind of relationship, an internal 
strength of May. Other internal strengths included insight and talent. Insight helped 
her understand her situation and reflect on her own problems and talent could serve as 
a source ofher confidence and sense of worthy. 
5.3 Case Analysis Two: Jane 
Jane was also one o f the children with whom I was familiar because she had come to 
the Sun Village when I interned there. Jane had experienced dramatic family changes 
and environments that were hard to imagine, which, however, were not related to 
arrival at Sun Village. Jane's growth during these years was very impressive. 
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5.3.1 Family Background 
Jane is Victor's half-sister. Jane's biological father was one of her mother's lovers. 
Their home was located in mountainous area in Shanxi, China. Their family made a 
living by waste recovery. The father was an extremely honest person who was not 
well educated. The whole family was living a penurious, but peaceful life until their 
mother had an affair. One day the mother bought some meat which was not available 
for the family in ordinary days. They, especially Jane and Victor were so happy 
because of not only the delicious meal but also the harmonious family atmosphere 
that, they thought, would never be possible in the family. However, no one knew that 
it was just a part of the plan of the mother and her secret lover. She put some 
agricultural chemicals into the meal and fed it to her husband and two children. Then, 
together with her lover, the mother dragged her half-dead husband into a river nearby 
and tied her two children up, placed gags in their mouths, and threw them into the 
sewer. Fortunately, the rope was stuck by the sewer lid, saving the two children from 
drowning. Gradually they gained consciousness and struggled, hanging in the air, and 
finally they were saved by a passerby. The crime was reported and these two children 
became witnesses to prove their mother guilty of murder. Finally their mother was 




Since then Victor was sent to work in a small restaurant in Xi'an by his relatives in 
order to earn some money to pay Jane's expenses in school, while Jane had to travel 
around families of their relatives frequently. Jane's mother made contact with a 
female rescue station in Xi'an which finally got in touch with the Sun Village. Wang 
described the situation when she went to Shanxi to pick up Jane as follows: 
finally we found Jane in a shabby house where there was a stove in the 
bedroom, which emitted black smoke into the air. Jane was cooking on the 
stove. The poor girl was the same color as the smoke. The room was so dark 
and there was almost no furniture. Jane just sat on the bed~it was just a 
wood plank, holding a little cat. I said, "Since your parents could not take 
care ofyou, are you willing to go with me? I will letyou go to school. “ She 
did not ask any questions, just stood up and said, "I will go with you" 
without hesitation. She did not even consider whether I was a kidnapper or 
not. It seemed that things could not be worse for her fWang’ ic-a005v2). 
5.3.2 Jane's View on Her Mother and Her Own Experiences 
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Because Jane had experienced her mother's crime she held a grudge against her 
mother for what she had done to her, her brother, their farther and the whole family. 
Auntie Wang described this as follows: 
When I went to Shanxi to pick her up, before we came back I tried to 
persuade her to visit her mother in prison. At first, she refused. She said, 
“She ruined our lives and brought us miseries, why should I visit her?“ 
Finally I convinced her, but she refused to say anything during the visit. 
When we came out, she said sneeringly, “How dare she cry after doing 
terrible things to us! “ ffVang, ic-a005v) 
Since then, Jane never visited her mother or relatives in Shanxi, and never made a 
phone call with them. When we talked about her future plan, I mentioned her mother 
carefully: 
Researcher: Since you are planning to work in Sun Village in the future, 
how about your mom, when she is released? 
Jane: (Slightly emotionally) Idon 't have a mom now. She couldgo 




However Jane held an optimistic and positive attitude toward her past experiences on 
the whole. Based on interviews and observation, she never complained about her own 
"fortune", by contrast she tended to find positive aspects in adversities. 
Sometimes I thought it was not too bad for me (to experience family 
tragedy), because ifnot for that I could not come here (Sun Village) and 
meet all of the people here. This place and experience changed me and I 
didnot become a badkid (Jane, FN20090821). 
5.3.3 Jane's Growth & Strengths 
The first time I met Jane was around four years ago when I was a volunteer in Sun 
Village. As a new member there, she was very shy and quiet. Other children, May 
especially, made fun ofher occasionally. A classicjoke in Sun Village before was that 
Jane was afraid of fish. Born in mountainous area, she never saw fish before, so when 
May approached her holding a fish, she was frightened and ran for her life, crying, 
even though, at that time Jane followed May's lead. But other kids did not like her 
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and they called her taleteller because sometimes she reported something about other 
children to Wang. Wang described Jane as follows: 
Actually Jane was not as smart as the other kids. When she came here 
(Sun Village) it was even hard for her to speak a complete sentence or to 
retell others ‘ words. She could not express herself clearly fWang, 
ic-a017v). 
However, when I went to the field, Jane surprised me by her growth during the 
passing years. This 14 years girl acted as half manager of the Sun Village. There were 
some strengths that could be found both in Jane and her living context. 
5.3.3.1 Sense ofResponsibiIity 
In summer holidays they usually moved to a place where is near to their plantation. 
Older kids followed Auntie Yang to do farm work, while Jane took care of the little 
children, did the laundry and prepared meals for all of them. Additionally, she took 
care of grandma, Wang's mother, who was suffered from semi-paralysis and almost 





Actually it was May that invited grandma here to enjoy country life. You 
know, May is such a honey-lipped girl that she promised to take good care 
ofgrandma, but almost the same day when grandma came here she went 
back to her hometown, leaving her responsibility to poor Jane. Jane took 
this responsibility without any complaint. Trust me it is definitely a hard 
work, even for a grown-up, not mention a kid. She has to wash wet pants, 
make special meals—not too stiff or soft, not too hot or cold. Jane is a 
to ugh girl. • • (Tang, ic-a02 Ov) 
Once Jane said to me that she missed her bed so much because since grandma was 
here she had to slept on the sofa in grandma's room for fear that she would ask for 
someone for help in the evening, which had last for more than 1 month. 
Jane's responsibilities went beyond Sun Village. Even in school she had to take care 
oflittle children. 
Italy is in the same school as me. Ifhe gets in some trouble, his teacher 
will come to our class for me ffbr example) one day he ate too much 
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and did it in his pants, and sometimes he fights with other kids. Once Italy 
got involved in a fight with senior students, I went to their classroom and 
argued with them trying to protect Italy from being beaten Actually I 
have to go to his (Italy) teacher 's office almost everyday after school, 
asking “Did Italy do anything wrong today? “ Or "What's his homework 
today? "(Jane, FN20090815) 
5.3.3.2 Relationship with Wang 
Jane was one of Wang's favorite children in Sun Village and there was a strong 
connection between them. For Jane, Wang was the substitute ofher mother. 
We call her (Wang) as Auntie, because she told us that we had our own 
parents, mothers especially. Coco was the first child that was allowed to 
call mom, and then Luca, Italy and Seven all followed. Auntie Wang said 
they were young and agreed (to allow them to call her mom) I also 
want to call her mom. Do you think she will answer if I call her 





Compared with most children, Jane could get more attention and care from Wang, 
which was of great importance, because it made Jane feel that she was loved. For 
example, Jane told me a story between Wang and her, 
One day, our school organized an activity to visit Beijing, the day before 
we started, Auntie Wang was staying downtown for business. To my 
surprise she came back to Sun Village almost midnight in order to prepare 
food for me and see me off specially. After sending me to our school to 
catch the school bus, she had to hasten back downtown. I was vey moved 
that day. I think she worried I would feel sad for witnessing all of my 
classmates parents seeing them off (Jane, ic-a005v2). 
However, it should be pointed out that not all of children could get this kind of 
privilege. Jane earned it by the contributions that she had made to Sun Village. Wang 
likened Jane and Victor as treasures of Sun Village because the brother and sister had 
helped her a lot in the daily affairs. In this relationship, Jane was not a passive object 
that waited for accepting benefits; she participated in the building of the reciprocal 
relationship. 
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5.3.3.3 Peer relationships in Sun Village 
The contributions that Jane had made for the Sun Village brought high prestige 
among children there. Older children respected her and younger children followed her 
orders and discipline. Jane viewed them as her family members, even though she 
could be very stern on little children when they made mistakes. Jane's interpretation 
was that “/ don 't mean to bully them. I f I were not strict with them, it would not make 
us a family" (Jane, FN20090818). Even so, younger children such as Coco, Italy and 
Seven called Jane as sister. The relationships with other children in Sun Village 
provided Jane support both emotionally and practically. In the emotional aspect, it 
was in these relationships that Jane practiced how to establish and maintain relatively 
intimate peer relationships, and learned love and to be loved; while in practical 
aspects, for example, when May took advantage of Jane, all of the other children 
would take Jane's side and defend her against May, because when confronted with 
May, Jane seemed rather weak and she never argued for herself. 




Jane's performance in school was fairly good. Her average academic record was equal 
to A. According to teacher's comments, she was an industrious, easy-going and 
considerate child. She got along well with her classmates and never got involved in 
any trouble in school. She was voted as a member of the standing committee in her 
class. Besides, she had won the honour of "All-round Student” several times, which 
was voted by students. Therefore it proved that Jane not only did well in most aspects 
in school, but also won wide support from her classmates. 
Additionally Jane did not hide her situations from her teachers and classmates. 
According to Jane, most of her teachers and classmates knew her family background, 
more or less, but seldom did they discriminate against her for this reason. She had 
made several close friends in school and the most intimate one was a girl who shared 
similar experiences with her一the girl's mother was also incarcerated. 
5.3.4 Problematic Characteristics 
Based on what was discussed above Jane seems to be a teenager who recovered well 
from adversities. However it would be deceiving to say that Jane did not have her own 
problems. 
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Firstly, due to a traumatic family experience一her mother poisoned them in stewed 
meat~"Jane did not eat meat; even the smell would make her feel sick. When cooking, 
she had to let others to help her cut the meat. 
Additionally, based on observations and interviews with staff and volunteers, it was 
found that Jane had slight emotional problems. She lost her temper easily, however 
seldom did she release her anger or talk to someone else. She informed, ‘When Ifelt 
unhappy or upset, I never told someone else, not even Auntie Wang and my best 
friend...Iwasjust not willing to... ” (Jane, ic-a007v) 
5.3.5 Summary 
Based on the examination of Jane's family backgrounds and experiences, it was found 
that Jane was an immediate victim of her mother's crime. Therefore she was 
disengaged from her mother emotionally, and even held strong animosity against her 
mother, which was viewed as an important external problematic characteristic of Jane 
as shown in the figure 5.3.5.1 (next page). Unfriendly community environment 




environmental problem among children in the Sun Village. The internal problematic 
characteristic included unhealed trauma that could trace back to her traumatic 
experiences due to material criminality, and emotional problems. 
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Figure 5.3.5.1 Summary of Jane's case 
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In addition, both internal and external strengths were well presented in Jane. The 
external aspects mainly referred to supportive relationships including adult (Wang), 







relationships were regarded as external aspects, they might interact with internal 
strengths or certain characters. On the one hand supportive relationships could play an 
important role in promoting internal strengths by providing a role model. On the other 
hand, the establishment and maintenance of supportive relationships usually calls for 
subjective contributions. In other words, sometimes in certain kinds of relationships, 
the roles that children played were not passive ones where they were waiting to be 
saved or accept almsgiving. They earned it and sometimes the relationships between 
them and others could be reciprocal, as demonstrated in the relationship between Jane 
and Wang. 
5.4 Case Analysis Three: Victor 
Victor and Jane (the third case) were half-blood brother and sister. Although Victor 
was intelligently limited, he had learned to take responsibility for the Sun Village and 
himself. It is not an exaggeration to say that he, together with Jane, held halfthe sky 
of the Sun Village. 
5.4.1 Personal Experiences 
99 
Since Victor and Jane grew up in the same family, family backgrounds will not be 
repeated. However Victor's personal experiences after his mother's incarceration 
were different from Jane's. After the family tragedy, Victor dropped out of school, 
hung out with juvenile delinquents who were much older than him and engaged in 
street fights sometimes. To my surprise, Victor tended to interpret this period as one 
of the most memorable and happy time, because he was accepted by his "friends" and 
did not need to work or worry about other things. This period did not last long and 
ended when he was sent to a big city to earn some money to support his sister's basic 
living and education at the age of less than 13 years. He had gone through a harder 
life than his sister. 
Victor told me that because it was illegal to work as a child labourer, he had to learn 
how to hide from the patrol of the related departments. He lived in the kitchen of the 
restaurant, which meant that he had to go to sleep very late and get up early. The pay 
he received was very low. What's even worse, he never saw the money he earned 
because his boss gave it directly to his uncle. Even so, Victor told me that his boss 





Victor's mother did not even mention him when she turned to the Sun Village for help. 
She only made a request hoping her daughter, Jane could be adopted. Therefore Wang 
did not mean to bring Victor back at the first. Wang described this experience as 
following: 
The Day that I planned to take Jane back, Jane 's uncle came to the hotel 
where we stayed, bringing Victor with him. He said, "Since you are going 
to adopt Jane, please take her brother with you too.. I was not without 
hesitation after all he was 14years old and not applicable for Sun Village 
to consider adoption. Yet considering that Victor was in a bad health 
condition——his hands were covered with serious frostbite that were result 
of his working experience in restaurant, 1 decided to take him with 
us... fWang, ic-a005v2) 
At the beginning, it took Victor a long period to adapt to the new environment. Wang 
said, 
In the beginning, Victor had a lot of bad habits and behavioural 
problems For example, several times I found that Victor secretly hid 
101 
some steamed buns in his bed after finishing lunch——every time I would 
make sure that all of the kids had enough——it seems that he still lived in 
the past when he always suffered from hunger (What 's even worse) he 
once stole a bike in our neighbourhood and he used to fight with kids 
within and outside ofSun Village fWang, ic-a005v2). 
5.4.2 Internal Strengths 
As time passed by, Victor got rid of most of his problem behaviours. In retrospect, 
Wang was grateful that she brought Victor back and she likened Victor to a treasure 
for his performance and the contributions that he had made to Sun Village. Based on 
my observations, Victor played an important role in Sun Village. First of all, he was 
the main labour power besides Yang, the hired staff. Even though most children 
would help in the farm on holidays, they were too young to focus on their own work. 
By contrast, Victor lived in the village near their farm even when other children went 
back to another location of Sun Village in school days. 
Victor was industrious. In busy farming seasons, he had to get up early and work in 




Although he complained that other children contributed a little for the farm work and 
he was the only one that took it seriously, in general he felt proud of what he could do 
and had done. He viewed himself as a "specialist" in farm work, which provided him 
the sense of worthiness. For example, he said, 
In Sun Village no one can know more or do better than me, even Auntie 
Yang. After all, there is something that I am really good at, just like other 
kids can do well in school iYictor, FN20090823). 
Additionally, this could bring Victor the sense of effectiveness, purpose and future. It 
was in the Sun Village that Victor had learned farming knowledge and skills that 
ignited his hope for providing a way out. The harvest of the farm acted as a minor that 
could reflect his competence and effectiveness. Moreover, for Victor, the Sun Village 
was not a permanent place to live. He looked forward to going back to his hometown 
and making a living by farming on the land under the name of their family, using the 
knowledge and experiences that he accumulated during these years in Sun Village. 
5.4.3 Relationships 
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Victor was one of Wang's favourite children in Sun Village. Similar to Jane's 
case—Victor played an active role in establishing and maintaining a relationship with 
Wang through working hard. On the one hand, Victor acted as one of Wang's 
assistants in supporting Sun Village, which helped him to win attention and the 
respect of Wang. On the other hand, in this relationship, Victor could get Wang's 
support both emotionally and practically. First of all, Wang served as an emotional 
substitute of the mother to whom he could attach. Wang described that sometimes 
Victor leaned on her shoulder for a while when watching TV and Victor once said to 
me, "Auntie Wang treated us (Jane and himself) much better than our own mother". It 
was important in that made the children feel worthy ofbeing loved. Practically, it was 
Wang that helped Victor to get rid of his behavioural problems by appropriate 
directing and trust, and taught him farming knowledge and skills. Additionally Wang 
opened an account in bank for Victor and saved a certain amount of money every year 
for him which could be used when he left Sun Village. 
Based on my observations, Victor was definitely the leader among children in Sun 
Village, which was close to the role of a stern father. Other children were more or less 




and obedient. For instance，besides Wang, Victor is the only one who could make 
Italy finish his homework. 
5.4.5 Problematic characteristics 
Compared with ordinary children, Victor is intellectually limited. He did not do well 
in school and was required to repeat one grade. He dropped out when he was in the 
third grade of primary school due to the family tragedy mentioned previously. 
Although he tried to go to school as other children after coming to Sun Village, he 
dropped out less than one year later for poor academic performance. Therefore his 
abilities of writing, reading and mathematics were rather limited. 
ln addition, Victor had emotional problems. He lost his temper easily and he tended to 
express his anger directly. Usually when he was enraged by other children, he would 




The same as Jane, Victor was a direct victim ofh i s mother's crime. As mentioned in 
Jane's case, Jane did not eat meat due to past experience, which, however was not the 
case for Victor. But he also held strong hatred against his mother. Although he had 
the opportunity, he never visited his mother in prison and he even refused to talk 
about her. After parental incarceration, Victor was exposed to various adversities, 
such as dropping out of school, poverty, adolescent gang activities, and a harsh 
working environment. During this period he had developed some bad habits, most of 
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Generally speaking, as shown in figure 5.4.6.1 the external problematic characteristics 
in the case of Victor included traumatic experience that he was almost murdered by 
his own mother, which was the same with Jane, and unfriendly community 
environment of the Sun Village that was full of discrimination and isolation. In the 
individual level, except for emotional problems, Victor's intellect and educational 
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level were limited, which was viewed as an internal problematic characteristic. In this 
case, Wang was also regarded as a supportive adult, who was presented in different 
forms compared with the case of May or Jane. Wang taught Victor farming 
knowledge and skills and built a reserve fund for him. Moreover, his internal 
strengths included industry and the sense of purpose and future. 
5.5 Case Analysis Four: Luca 
Since Luca was a new comer of the Sun Village, I had not met him before. The first 
impression that Luca gave me is that he was too mature to be a four year old child. 
There was always something in his eyes, in the way he was talking and smiling. He 
was forged to be a "little big man" by his past experiences and environment. 
5.5.1 Family Backgrounds 
After divorcing, Luca's mother remarried bringing a daughter with her. And then she 
gave birth to Luca with her second husband. However, the happiness of this family 




money they had, leaving her daughter and little son behind. However, her lover 
murdered her for money which had not been found until more than 1 year later. 
During the period of the mother's missing, Luca's father kept raping his step-daughter 
and made the twelve years old girl pregnant. After being found by the girl's biological 
father, Luca's father was finally sentenced to thirteen years in prison. Almost at the 
same time, the body of Luca's mother was identified by the police, which indicated 
that Luca became an orphan when he was less than three years old. 
On the day when his father was sentenced Luca was abandoned at the local 
courthouse because his grandparents and other relatives refused to take care of him on 
the pretext ofeconomic problems. Thanks to the mediation of the court, relatives from 
both his mother and father side made an agreement to look after Luca in turns. Thus, 
this little boy had to travel among different families and keep trying to adapt to new 
environments. There was only one thing that would never change in his living 
environments一relatives and their neighbours kept talking about this family tragedy in 
Luca's presence and suggested, without any scruples, that Luca's grandparents send 
him away. One day Luca said to his grandfather, "you could send me to others for 
adoption". At that time he was only three years old. Finally one day Luca was 
abandoned in front of the local police station. When Auntie Wang went to pick Luca 
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up, this little child said without any emotion, “my mother was murdered, my father 
was in prison, and then nobody wanted me." 
Based on the review of Luca's family background and his experiences, it could be 
found that the living circumstances for Luca were rather negative both before and 
after paternal incarceration. When he was less than 2 years old, his mother ran away. 
Since then he was brought up by his father, although he was neglected the entire time. 
After the imprisonment ofh is father, he was confronted with the truth that none ofhis 
close relatives were willing to take care of him. Then he had to transfer between 
different caregivers and be exposed to unfriendly community environments facing 
harsh discrimination. What's worse, he was finally abandoned by his grandparents. 
These negative experiences exerted profound influences on Luca's personal 
development, which will be discussed in the following sections. 
5.5.2 Relationships 
When Luca came to the Sun Village, he was three years old—the same age as Coco. 
However, they did not share the same experiences. Coco was treated as the daughter 




time in the Sun Village with other children. Wang explained as follows: 
"At the beginning, I treated Luca with great favour, exactly the same as 
Coco. But this kid was really a trouble maker. I used to bring them home 
with me. But now I dare not because these two kids always fought with 
each other. One day when my husband tried to stop them. Luca just 
pointed him and said, 'you beat me and you did several times，• Actually 
Uncle Wang did not even touch him... Here is another example that 
happened in the spring. One day Luca and Coco were playing in my home. 
Suddenly the teacher called because May got into some serious trouble. I 
rushed to the school, bringing both of them with me. When we got 
there—even before I could say a word to the teacher, Luca pointed his left 
foot and said to the teacher, ‘Look! I did wear a sock on this foot. ‘ From 
that time onwards, several similar things happened, so when I brought 
Luca home, Uncle Wang would be unhappy. I just gave up at first 
other children would like to take care of Luca because he was much 
younger. But now it seems that no one likes him “ (s8-20 & ic-a017v). 
Luca was not one of Wang's favourite children, and he also could not get someone 
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like Jane to protect him from other children. He struggled to gain attention from 
others, sometimes by playing practicaljokes. For example, one day he caught a snake 
and used it to frighten others. Moreover, in order to get attention, he would conduct 
risky behaviour. One day he called me out and jumped from high steps. Although his 
behaviour was reckless, my discipline only seemed to reinforce what I was trying to 
prevent him from doing and hejust kept onjumping and smiling while looking at me. 
When I pretended to ignore him, he even climbed to the wall and tried to get my 
attention. 
In Sun Village Luca's playmate was Coco, and sometimes included Italy. Luca and 
Coco fought frequently. Based on my observations, Luca dared not bully Coco. When 
Coco made a complaint with Wang or Jane, usually Luca was the only one that was 
rebuked or was punished. Moreover, the fights between Luca and Italy were often out 
of control, which usually ended up with Italy, the boy who was three years older than 
Luca, crying. 
5.5.3 Internal Problematic Characteristics 




environments, Luca showed some problematic characteristics including a sense of 
insecurity and an disorder eating. 
5.5.3.1 Sense of insecurity 
Luca was always well prepared for his next transfer all the time. He was used to this 
life pattern and abandonment which stemmed from his past life experiences. Auntie 
Wang told a story about this: 
Last summer I brought all of the kids to Nanjing for travelling. Before 
starting, Luca had put all of his stuff in his backpack, including clothes, 
food, drinking water and so forth. He held his down coat in his arms 
because there was no extra space in the backpack... He thought I was 
going to abandon him while travelling. He thought the travel was just an 
excuse, so he packed up all his stuff without asking anything (Wang, 
ic-al7v). 
5.5.3.2 Disorder Eating 
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Luca suffered from a serious disorder eating without suffering any physical problem. 
This kind of problem was never solved since he came to the Sun Village. It seemed 
that Luca would never be satisfied with the food that he was given. Although 
normally he ate more food than an adult did for a meal, he would keep asking for 
more almost every time. If continued, he would not stop eating even when he felt sick 
due to overeating. 
Yang provided a list of food that Luca ate for one meal: 
32 dumplings, 
2 steamed breads, 
4 egg pies, 
2 sausages, 
half package of instant noodles, 
some grapes, 
and a piece of watermelon O^ang, ic-a020v). 
Usually Auntie Wang and some other children would regulate Luca's diet, which, 




One ofour neighbour 's liked Luca. Sometimes she came here and brought 
Luca something to eat, so Luca was kind of thick with her. (She lost her 
own son who was almost the same age with Luca due to divorce and they 
said that she was a little bit mentally abnormal) One day when Auntie 
Wang was not here, she had a fight with us because Luca told her that he 
was hungry and we didn 't allow him to eat. We were all very angry 
because, you know, we had never starved him. We controlled the amount of 
foods that he ate for his good (Jane, s8-24). 
Similarly, this kind of conversation might happen between Luca and volunteers, 
visitors and even me 一 Luca told us that he did not have enough because he was not 
allowed to. Sometimes, Luca would get his punishment for this kind ofbehaviour~he 
would get whatever he wanted to eat without any restriction, which always ended with 
Luca,s suffering from vomiting and diarrhoea. 
5.5.4 Luca,s Internal Strengths 
As mentioned in the discussion about May's strength, as identified by Wolin and 
Wolin (1993), insight is an important resilience factor in children. In the case of May, 
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insight was embodied in the way she viewed her own problem, while Luca presented 
his insight by realizing and understanding the problems or the real condition of his 
living environments when he was still very young. 
Before coming to Sun Village he had to rotate among different caregivers. Confronted 
with a torrent of discrimination and venomous accuse, he did not blame himself or 
develop low self-esteem. Instead of pretending that his relatives loved him, Luca 
chose to face the truth. He asked his grandparents to send him for adoption when he 
was only three years old. It was an attempt to get rid of the negative environment, 
which finally gave him an opportunity. 
5.5.5 Summary 
The most distinctive aspect of Luca's experience was that he had been exposed to a 
harsh discriminative environment and experienced desertion by relatives. Luca's 
internal problematic characteristics included a sense of insecurity and an disorder 
eating which might trace back to his past negative experiences. In addition, as with 
other cases, an unfriendly community environment was viewed as a problematic 




Compared with other children such as Jane, May, Victor, and especially Coco, Luca 
could not get enough attention and affection from Wang. Therefore Wang was not 
viewed as Luca's external strength as in other cases discussed above. Similarly, 
Luca's relationship with other children, for example Jane, was not supportive either. 
Luca's internal strength--insight, was identified in this study. He could realize and 
stay true to the situation he was placed in which provided him an opportunity to get 
rid of negative environments. Please refer to the figure 5.4.5.1 (next page). 
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Figure 5.5.5.1 Summary ofLuca ' s Case 
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5.6 Case Analysis Five: Italy 
The first time I met Italy when I arrived the Sun Village to do field work, he wore a 
T-shirt that had the word "Italy" on it. He seamed to be active and hospitable, while it 
was a little difficult to get deep into his world. 
5.6.1 Family Backgrounds 
Strictly peaking, Italy was not a legitimate child because his parents did not have legal 
marital relationship. Italy's father was a gang member in the suburb area. His mother 
was only 18 years old when she gave birth to Italy. His father was put into prison for a 
gang fight when Italy was around 4 years old. After that, his mother became a 
prostitute. When someone came to their house, Italy would be sent away, hanging 
around in the street or playing games. Although he was still too young to understand 
what was going on in his family, he did know something about what his mother was 
doing, based on neighbours' gossip and his experiences. As time passed, Italy picked 
up some bad habits. One day his mother dressed up, went out and never came back. 
Then Italy was looked after by his grandmother who was very poor and did not have 
her own house. Two years later the grandmother died of an accident and Italy's aunt 
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took him home. But happy days did not last long for Italy. His aunt was stressed out 
looking after this little child and abandoned him in the local police station. The police 
contacted Wang and finally Italy came to Sun Village in March, 2008 when he was 
nearly 7 years old. 
Based on the review ofItaly 's family backgrounds and experiences, it could be found 
that what Italy experienced was more than the absence of his father due to 
incarceration. His past experiences were integrated with exposure to poverty, negative 
living environment, maternal neglect, frequent change of caregiver, and being 
abandoned. 
5.6.2 View ofFather 
For Italy, ‘father’ was an obscure symbol. He did not have a close relationship with 
his father even before he was incarcerated. And he had never visited his father since 
he was caught. He even could not remember his face and he said that he did not miss 
him or worry about him. In Sun Village, he never mentioned his family on his own 
initiative. However, in school Italy told his classmates that his father was a capable 




fought with other children in school, he usually told them his father was a gang 
member who would take revenge for his son. On the one hand, he realized that his 
family background was dishonoured and he even felt shame to tell others for fearing 
of being looked down upon. He hoped to be the same as ordinary children. On the 
other hand, he wanted a strong father to protect him when he was bullied. 
5.6.3 Relationships 
In Auntie Wang's eyes, Italy was the other negative character except aside from Luca. 
Compared with other children such as Coco, Will and Jane, he could not get enough 
attention from Wang, although he was eager to get close to her. If he became the 
focus of Wang, the most probable explanation was that he had made certain mistakes. 
Moreover, Italy was not popular among the other children in Sun Village. Except for 
Jane, who was in charge of housework, Italy was the oldest child who did not go to 
the farm. Children who began work in the farm treated him as "a little child" and were 
not willing to play with him. Usually he played with Luca but the two of them never 
stopped fighting with each other, which always ended up with Italy crying because he 
was no match for Luca, who was 3 years younger than him. Although Jane always 
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took care of him in school, she did not like him also because "he always made 
trouble". She tended to view it as her responsibility and there was rarely any 
emotional contact between them. 
Italy told me that his intimate friends were Teddy and Peter whom he viewed as his 
brothers. Based on my observation, however there was little interaction between Peter 
and Italy except that Peter made fun of him. Additionally, Teddy said his best friend 
in Sun Village was Seven, another child with an incarcerated parent who was almost 
the same age with Italy in the Sun Village. 
5.6.4 Italy's Personal Problematic Characters 
Usually Italy was regarded as a negative representative in the Sun Village. During the 
period of study, several problematic characteristics of this child were identified. 
5.6.4.1 Disorder eating 
Luca was not the only one who suffered from an disorder eating. It could also be 




keep asking for food if no one stopped him. When I went to the field, it had become 
better because his appetite was strictly controlled by Wang or Jane. However in 
school days, Italy would eat lunch at the student canteen in his school and sometimes 
he might lose self-control. As mentioned before, Jane was in the same school with 
Italy and usually she was in charge of taking care ofhim. Therefore she knew Italy's 
performance better than others. She reported as follows: 
Italy 's teacher told me that one day at lunch Italy filled his drinking bottle with 
soup and brought it to the classroom by stealth. Four days later the teacher 
found that he drank this soup that had turned sour...sometimes after lunch, he 
filled extra food and ducked into the toilet to eat... (Jane, ic-a017v) 
5.6.4.2 Poor Academic Performance 
Generally speaking, Italy did not have a good academic record except in mathematics. 
He was even required to repeat a year in the first grade because he failed in several 
subjects. The primary reason was not due to difficulty with study but for 
concentration problems. When the summer holidays were almost over, Italy did not 
begin to do his homework, while other children had finished in the first one or two 
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weeks following Wang's direction. Only under the supervision of Wang or Victor, of 
whom he was really afraid, could he focus on his homework. Since both Wang and 
Victor spent a limited amount of time at home, Italy spent little time on his homework. 
Although Wang provided a deadline for him, he did not take it seriously until the 
deadline was drawing near. Fearing that he could not finish, he just filled in all the 
blanks of his mathematic homework arbitrarily. He even asked a volunteer to do 
homework for him. 
5.6.4.3 Attachment Problem 
Italy was eager to get close to others, which was distinctive among children in Sun 
Village. When I was in the field, Italy often held my hands or snuggled up to me 
when sitting in the sofa, which also was reported by volunteers and Yang. For 
example, Yang said, 
When some university volunteers came here, Italy was the only kid who 





Occasionally, Italy tried to nestle up to Jane, while in most cases she would stop him 
without hesitation. Although he wished to, he dared not to get close to Wang because 
he always did something wrong that made her angry. 
Except for body contacts, however, Italy did not intend to build stable and sustained 
relationship with others. The seeming intimate contacts between Italy and me did not 
contribute to building a close relationship. The effect of these interactions for Italy 
was instantaneous. For example, a volunteer said, 
At first, I though Italy was really like me because he usually liked to hold 
my hands and sat next to me when I came to Sun Village. And sometimes 
he brought his homework and asked questions. But it's strange that next 
day I came to Sun Village, the relationship between us went back to the 
starting point. Or even in the same day, one minute he seemed so close to 
me, the next minute not. I felt it was hard to understand this little boy and 
get really close to him fl^olunteerA, ic-a020v). 
5.6.5 Italy's Strengths: Talent 
125 
Although the general academic performance of Italy was poor, according to the 
teacher's comments, Italy was very intelligent. He was good at mathematics. If he 
took it serious, he would finish a mathematical answer sheet using only half of the 
time compared with ordinary students. And usual, he would receive a full score for 
this subject. 
Talent as a strength was discussed in the case of May, which could help her to build 
self-confidence and sense of worth. However, Italy's problem was that he did not 
realize his talent and accordingly he did not know how to make good use of it. 
5.6.6 Summary 
The context of Italy was complicate. Paternal incarceration for him was twisted with 
various problems such as poverty, neglect, and frequent changing of caregivers, which 
was viewed as historical problematic characteristic. And the unfriendly community 
environment was regarded as a problematic characteristic of Italy's living 
environment. Furthermore, Italy's internal problematic characteristics included an 




In the Sun Village, he could not get enough affection from Wang or protection from 
older children, Jane for example. Therefore, in this case, Wang, or other children in 
the Sun Village, did not serve as external strengths for Italy. However, considering 
that Italy could get temporary attachment and support from volunteers, voluntary 
activities were viewed as Italy's external strength. And his internal strength was 
mathematical talent, however he did not realize this nor make good use ofhis talent to 
build self-confidence or win others' respects. Please refer to the figure 5.5.6.1 (next 
page). 
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Figure 5.6.6.1 Summary ofItaly 's Case 
External: 
• Poverty, neglect 
• Frequent shifting of 
caregivers 
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5.7 Case Synthesis 
As shown in table 5.6.1, the External problems of cases were categorized into four 
themes. 'Negative experiences with family，were experiences that the children had in 
their own family before parental incarceration; these experiences threw a shadow on 
their later lives. 'Inappropriate substituted caregivers' refers to the period after 
parental incarceration when the child could not get appropriate protection from or 
even harmed by their relative systems. This was a common theme among cases in this 
study because it was the reason why children had to depend on the institutional care 
system. 'Unfriendly community', a theme shared by all of the cases, the children in 
Sun Village had to confront discrimination from their community. 'Negative peer 
relationship' was a unique theme that was only identified in the case of May. 
Furthermore three themes, including behavioural, psychological and intellectual 
problems, were extracted from the Internal Problems of cases. It could be found that 
the children's particular internal problems tend to fall into one or two themes, but not 
all three. For example, in the case of May, all of her problems could be regarded as 
behavioural problems. 
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In the children's External Strength, three themes were distilled. 'Support with family 
and relative system,，means that children maintained a beneficial connection with 
their parents or relatives that could provide practical or emotional support for them. 
This theme was found only in May's case. Besides, children also could build 
supportive relationship with others outside of their family and relative system, for 
example, peers. For most cases in this study, the supportive relationship was with the 
director of Sun Village. 'Supportive environment' induded social policies, services, 
friendly social atmosphere and so forth. This theme, again, was identified only the 
case of May, presented as opportunities in which she could build relationships with 
volunteers. In addition, children's particular internal strengths were categorized into 
four themes, including competence, merit, positive thinking and positive performance. 
'Competence' referred to certain characteristics that could help children overcome 
internal or external problems. It was different from ‘Merit, in that merit was related to 
others. 'Positive Thinking' referred to the fact children tend to give favourable 
constructions about themselves, their situations and future. For example in Victor's 
case it presented as the sense of purpose and future plan about his own life. 'Positive 
Performance' could be viewed as certain aspect of resilience—the child overcomes 







































































































































































































































































































































































































































































































































































































































































































































































































































































































































Chapter Six: Discussions 
6.1 The Importance of Context 
It is important to examine the context of CIPs in order to understand these children, 
their problems and strengths. It was found that parental incarceration was not a 
discrete event that exerted influences on the development of CIPs, which was usually 
intertwined with other adversities. It was consistent with the findings of previous 
research that indicated certain external problematic characteristics of CIPs might exist 
before parental incarceration (Johnston, 1995c; Johnston & Waldfogd, 2002; Philips 
& Bloom, 1998). The problematic characteristics identified in this study include 
poverty, child neglect and family discord. Similarly, certain external problematic 
characteristics emerged as a side effect of parental incarceration, including repeated 
shifting of caregivers and abandonment which usually bore a profound influence in 
the psychological development of children, for example. Luca lacking a sense of 
security, and Italy's attachment problem could be partially explained by the 




According to the strength perspective no matter how adverse a certain environment is, 
it could contain resources (Saleebey, 2008). This viewpoint was supported by the 
findings of this study. In most cases external strengths were identified when the 
context was examined. Moreover it was found that a negative context could contribute 
to cultivate children's internal strengths一the children were forged by adversity at 
times and might gain certain strengths during the process of fighting these adversities, 
which will be specified in the discussion of the children's strengths. Therefore 
children should not be isolated artificially from their contexts in which they are 
actually situated when conducting a research. 
6.2 The Importance of Children's Constructions 
The perspectives of the children were emphasized in this study and it was found that 
their constructions or interpretations were of great importance to understand their 
internal and external problematic characteristics and strengths. For example, the 
voluntary activities in the Sun Village were frequent and some volunteers were well 
educated in related professional backgrounds (for example, social work), which could 
be viewed as external strengths of the children because it could provide them with 
potential supportive characters. However, most of the children in the Sun Village held 
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negative attitudes toward voluntary activities and tended to keep distance with the 
volunteers as reported in chapter five. Only in the cases of May and Italy, it was 
regarded as their external strength because they tended to give positive comments on 
voluntary activities and were more willing to interact with volunteers. 
Moreover, certain characteristics were not absolutely problematic nor were they 
positive when the children's perspectives were considered. For example, peer 
relationship was viewed as external problematic characteristics of May, because it 
might aggravate her behavioural problems such as stealing and truancy. However, 
according to May's point of view, the relationship with deviant peers could make her 
feel accepted, cared for and loved. It served as a form of emotional support, which 
even helped May adjust to the changing relationship between she and Wang. 
6.3 Problematic Characteristics of Children with Incarcerated Parent 
Some problematic characteristics of CIPs identified in this study included truancy, 
poor academic performance, stealing (May), unhealed trauma (Jane), emotional 
problem (Jane, Victor), disorder eating (Luca, Italy) and so forth. These findings were 




However, researchers should be careful using statements such as "impact or effect of 
parental incarceration". Firstly, it is possible that certain problems were not caused by 
parental incarceration but other adversities such as low socioeconomic status, 
negative neighbourhood and family discord were similar with other families without 
incarcerated parent but struggling in the margin of society. Also, certain problems 
may have emerged before parental incarceration. Moreover, the impact of parental 
incarceration on children might be exerted or strengthened by its influence on 
environments. For example, in the case of Luca, his sense of insecurity could be 
traced back to his experiences of being abandoned by his grandparents which was an 
effect of parental incarceration exerted on the living arrangement rather than on the 
child directly. Another example was that it was found in previous research that the 
criminal rate of CIPs was much higher than ordinary children (MJPRC, 2005; Myers 
et al., 1999 ； Springer, 2000), which is regarded as intergenerational incarceration 
(Seymour, 1996). In this study, stealing by CIPs, which was found in the case of May 
and Victor, was more likely to related to negative peer relationships rather than 
parental incarceration itself. It was an important reason why the term "problematic 
characteristics" rather than "impact" or "influence" was employed in this study. 
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6.4 Social Stigma 
As mentioned in the literature review, social stigma is one of the key issues of 
prisoners and their families一usually they are confronted with discrimination and 
isolation by the society. Moreover according to some researchers (e.g. Boswell & 
Wedge, 2002; Hagan, 1996), CIPs are more likely to be bullied and teased by their 
peers in school. In this study, most children were aware of discrimination from their 
neighbours who would blame and accuse them for what they had never done, such as 
vandalizing and stealing just because they were prisoners' children. What's even 
worse, the local residents would sometimes intentionally destroy their private 
property in order to drive away the families of prisoners. This was consistent with 
previous research findings. 
However, children in this study reported that they were not confronted with social 
stigma or discrimination by their classmates or teachers, even their family 
backgrounds were not secrets in school. But it was one of the major concerns of Wang. 
And she thought that the main reason why May and Italy were expelled from school 
was discrimination一some teachers held prejudice against CIPs who were treated 




be due to children giving different interpretations on certain events from their adult 
caregivers. For example, Italy fought with other children in school sometimes, but he 
and other children did not relate it with bullying or discrimination as Wang did. They 
thought it was a common phenomenon among boys, especially considering that Italy 
was rather mischievous in school. Previous research indicated that caregivers usually 
lied to CIPs about the reason of absence of their parents, or told children to keep their 
incarcerated parent a secret from others, fearing social stigma and discrimination 
(Gabel, 1992; Hairston, 1991; Kampfner, 1995). But this was based on the perspective 
ofadult caregivers rather than children themselves. This could, actually, be viewed as 
a covert form of social stigma because it taught children that parental incarceration 
was ignominious and they should feel shame about it. 
In addition, there was an invisible form of social stigma that stemmed from the 
discrimination against prisoners and their families in society. There were old sayings 
in both western and eastern societies, such as 'a crooked stick will have a crooked 
shadow，， and ‘like father, like son，. CIPs might internalize this kind of social 
perception, as found in May's case——May worried that she would follow the old 
routine of her mother. Although this kind of perception did not overcome her yet, she 
had to fight with it in mind. 
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6.5 Strengths of Children with Incarcerated Parent 
The strengths of CIPs were divided into two categories—Internal Strengths and 
External Strengths. The former referred to capacities or traits that a child may possess, 
and the latter was resources in their environments. Internal strengths that were 
indentified in this study included children's insight of themselves and their situations 
(May & Luca), personal ability to build relationship with others (May), musical and 
mathematical talent (May & Italy), sense of responsibility (Jane), good academic 
performance (Jane), industry and sense of purpose and future (Victor). 
It should be noted that, except for talents, most internal strengths of ClPs were not 
born with them but grew and bloomed in the process when they were struggling with 
various adversities in their lives. Take Jane's sense of responsibility as an example. 
While lacking manpower in the Sun Village Jane undertook a lot of responsibilities 
voluntarily that were almost beyond the capacity of a 14 years old child. However 
instead of complaining, Jane found positive aspects in these experiences~in this 
process she tried to create and maintain the family atmosphere in the Sun Village that 
she once lost in her own family. Moreover she found the sense of worthiness, 




Firstly it confirmed children's subjective initiatives一instead of accepting "fate" or 
"bad fortune" passively, they had the ability or potential abilities to overcome certain 
adversities in their lives. Additionally, since internal strengths were not traits ofCIPs, 
it demonstrated that they could be cultivated and learned, which provided a 
breakthrough point of profession intervention. 
According to Wolin and Wolin (1993), independence is one of the important 
resilience characteristics of children from troubled families, which means that 
children separate themselves emotionally or practically from their troubled families. 
The sign of independence was very obvious in the cases of Jane and Victor, which, 
however, was not regarded as their strength. The main reason was that although it 
made them view themselves separately from their mother who had committed a 
murder, they had to bear moral pressure from the society and themselves. In a society 
that emphasized integration and collective identity of family, they had internalized 
this well-accepted perception. Although Jane asserted that she had renounced the 
relationship with her mother, she had to face intensive conflicts in her mind. On the 
one hand, she hated her mother for what she had done and she wanted to disengage 
from her; on the other hand she could not get rid of the thought that it was her 
obligation to support and take care of her mother when she was released. Therefore it 
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was necessary to consider the cultural and political conditions when judging their 
strengths. 
In addition, the major external strength that was found in this study was a relationship 
with others, including the director of Sun Village, relatives of the CIPs, peers and 
volunteers. As shown in the cases of May, Jane and Victor, a supportive relationship 
might have very positive and profound influences on children's development. 
However it should also be pointed out that although it was viewed as an external 
strength, it bore the sign of internal initiative because, in most cases, a supportive 
relationship was more than the benevolence of others, while children had to make 
their own contribution to build and maintain relationships with potentially supportive 
people by utilizing their internal strengths, pleasant personality for example. 
6.5 Applicability of Conceptual Framework 
In general the tentative conceptual framework that was brought up in chapter three 
was applicable to conduct research about children incarcerated parent. Firstly it 
confirmed the hypothesis that problematic characteristics and strengths coexisted in 




contexts, which was very important to understand the children's problematic 
characteristics and strengths. Moreover it demonstrated the applicability that both 
problematic characteristics and strengths could be categorized into internal and 
external aspects. Although in the case of Luca the internal strength was missing, it 
was due to the limitation of the research rather than the framework itself, which 
would be discussed in the following chapter. Finally children's subjective initiative 
was considered in this framework by stressing children's construction or 
interpretation about contexts. 
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Chapter Seven: Contributions, Implications and 
Conclusion 
7.1 Contributions 
In general, there are several contributions of this study. First of all, it helps to fill in 
the knowledge gap of CIPs, a group that is usually overlooked by researchers, policy 
makers and the society. More importantly this study did not rely on the information 
provided by children's caregivers exclusively. The children were the primary 
informants and their perspectives were respected and included in this study, making 
this research distinctive. In addition, a conceptual framework has been brought 
forward and verified, which was helpful to understand this group of children more 
comprehensively as discussed in the last chapter. Finally, this study can provide some 
implications for institutional development, social work practice and further researches. 





Based on this study of CIPs, there are some implications for the development of the 
Sun Village as a professional institution and the social work practice with CIPs. 
Moreover, several limitations of this study are discussed and the implications for 
further research have been brought out in this part. 
7.2.1 Implications for Institutional Development 
During the period of conducting field research in the Sun Village certain limitations 
of this institution were identified. And there were several implications for the 
development of this institution. First of all, a lack of manpower was one of primary 
problems of the Sun Village. As mentioned in chapter five, Wang was the only person 
to whom these eight children could attach and on whom they could count. Usually 
these children had to compete for her attention and affection, while obviously it was 
predestined that some of them, such as Luca and Italy, would fail because Wang had 
her own family and business to take care for. Unfortunately after experiencing 
child-parent separation and even abandonment, some children showed attachment 
problems or intensive unsatisfied emotional needs in this study. According to the 
attachment theory, the relationship with an attachment figure could provide children 
with the sense of security, influence their psychological development and interaction 
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with others (Johnson, E. & Waldfogel, J, 2002a). Therefore it would be helpful if the 
Sun Village could hire extra staff to take care of and communicate with these 
children. 
In addition, as a registered institution, the Sun Village needs to improve the 
professionalism in its working methods. Based on observation and interview, certain 
methods adopted by Wang to regulate the children's behaviour were questionable. For 
example, as mentioned in the forth case, Luca suffered from an disorder eating. In 
order to change his behaviour by teaching him a lesson, they kept giving him food if 
he asked for, which usually ended with Luca's vomiting or suffering diarrhoea. It was 
possible that this kind ofhome-made working method might cause negative effects on 
the children rather than help them. Therefore, it is suggested that staff in the Sun 
Village should accept profession training and cooperate with other professional 
institutions and workers. 
The last implication was that the Sun Village should promote regulations and the 
management of voluntary activities and volunteers. As mentioned in the chapter 5.1, 
due to disorganization, sometimes volunteers brought certain problems to the Sun 




based on interviews and observation, most children tended to provide negative 
comments on volunteers and keep their distance from them. However, if they were 
properly regulated, these volunteers could serve as potential external strengths for the 
children. Many of them were well-educated university students and some of them 
were from related majors such as social work, psychology and education. Except for 
helping in the farm, the more important contribution they could make was to serve as 
mentors to CIPs, which proved successful in other countries, for example the Big 
Brother Big Sister program in the United States. Although it is not certain whether the 
success could be copied due to practical issue, cultural difference for example, it 
would be worthy to try. 
7.2.2 Implication for Social Work Practice 
Understanding the context of the individual can provide opportunities for both social 
work research and intervention. Actually, social work, as a profession, has put much 
emphasis on the 'person-in-environment', which is regarded as an important 
practice-guiding principle and perspective of social work (Kondrat，2008). As shown 
in this study, environment could serve as the seedbed for both problems and strengths 
of CIPs. On the one hand, a child's problematic characteristics could be traced back to 
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their historical experiences, which could help a researcher or social worker to 
understand their situation, problems and strengths more profoundly. On the other 
hand, no matter how adverse their environment might appear, certain strengths could 
be identified in the cases of this study. Therefore children should not be isolated from 
their contexts artificially in social work research or practice. 
However, it is not appropriate to treat children as products of their contexts. As shown 
in this study children were capable of giving meaning to their environment, which 
may affect their reactions accordingly and the impact of the environments on them. 
Furthermore, children possessed certain internal strengths, whether they realized them 
or not, that could buffer the strike of adversities and promote their well-being. 
Therefore the implication is that social workers should not be too obsessive with 
pathology, victimization, or focus on problems, deficits or negative impacts, but view 
children as crucial participants with subjective initiatives and strengths during 
professional interventions. And accordingly, social workers should assist children to 
realize, explore and utilize their internal and external strengths, rather than playing the 




The last implication for social work service is more specific. According to some 
researchers (e.g. Johnston, 1995a, Myers et a l , 1998) visiting parents in prison is 
critical for children's emotional adjustment, reducing behaviour problems and 
maintaining parent-child relationships. While it was found in this study that seldom 
could children visit their incarcerated parents. Therefore promoting parent-visiting 
could be an important aspect of social work intervention for CIPs. In addition, 
considering that the relationships between children and their parents were broken 
since the imprisonment of their parents in most cases, rehabilitation service will be 
required when their incarcerated parents are released. 
7.2.3 Implication for Further Research 
This study was conducted in an institution that adopted CIPs, which decided the 
homogeneity ofcases-- besides having experienced parental incarceration, all of them 
were similar in that they could not be raised within kinship networks, which meant 
that either they had both of their parents incarcerated, or except for incarcerated 
parent, there was no available parent or other relative to take care of them. Therefore, 
their past environments and experiences might be more adverse and even extreme. If 
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applicable, further researchers could collect data from CIPs that are raised by their 
non-incarcerated parent or other relatives. 
Although I had two years of voluntary and internship experiences in this institution, 
making it much easier for me to build relationships with the children there, one month 
was still limited and out of consideration for research ethics, it is difficult to examine 
certain research questions profoundly and follow up new topics emerging during the 
process of research. In the future, except for extending the period of data collection, 
research on CIPs could be combined with professional social work practice which 
could not only contribute to enhance research quality but also be beneficial for CIPs 
that participate in research. 
Finally, in the cases of Luca and Italy only a few strengths were identified. However 
it was not accurate to say that they had less internal or external strengths compared 
with other children because age and the developmental stage of these children might 
make a difference according to developmental perspective. It was obvious that they 
were much younger than other children in this study including May, Jane and Victor. 
It was possible that they were not mature enough psychologically to develop certain 




importance. Moreover, the period that they spent in the Sun Village was shorter than 
others and, accordingly, so was the period that they disengaged from adverse 
environments. Therefore the effect of time should not be overlooked. It was possible 
that their wounds needed time to recover and strengths needed time to develop, ln 
order to explore this possibility further, a longitudinal study could be conducted in the 
future, tracing the same group of children into adulthoods, which would make it 
possible to examine and discuss their resilience. 
7.3 Conclusion 
CIPs are among the most vulnerable groups in our society, while seldom could they 
be covered by the social security system, or have access to professional services. 
Previous research on CIPs tended to view them as pathetic victims by focusing on 
negative impacts or outcomes of parental incarceration, which, in my opinion, has 
contributed to stigmatizing this group of children to a certain extent. Admittedly they 
are not children capable of immunity from various adversities related to parental 
incarceration. But they are not passive in accepting the so called fate or negative 
influences in their life. And as shown in this study, they do possess or have access to 
certain internal or external strengths that provide them the light of a future that is 
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different from their parents. However, in emphasizing children initiatives and 
strengths I do not attempt to shrink the responsibility of professional and welfare 
departments. CIPs need the assistance of the whole society to help them create a 
supportive environment and exert their own strengths, which, depends on the 
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